s i o As I

; the roster o Tt cipants"fﬁﬂf>ww”A f, ‘g s of
individuals e looked back at me from piece= I have read

and studied. or ‘names. that b ng to speakers to whom I have o
listened over the last gagg@éﬁg%&ggx fiﬁﬁﬁ names. and/or 4nitials

of organizationy§ thet have consistently provided ‘leadership and’
services to me and my family as well as friends and
acquaintances. For you see, I come to you not as someone who is
all knowing in the field of service to and with persons with
isabilities...I come to you primarily as the mother of Hamp
Rasco‘ﬁthe friend of many families and individuals with
disabilities. I come to you with gratitude for your ongoing
belief in the worth of every individual and your commitment to

reviewed ']?

T

s amecamnsy

empowering each zndividual to develop to her/his full potential

%
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You and your peers 1n‘the field be-
R (Xl I < lv 1 o 5 ¥

h ﬂugmgg admlnlstra ors, - ,vor ilk. forth fou
a e the success stories in, famlly s lives e -
hel our capacity tobgéke | on

: help to enable our determlnatlon,
re530351b111ty and teach responsibllltywand above all you care.
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f:f‘”lXnd“f1é§éihffi§§;£hegpgiﬁp*étfﬁﬁiéﬁ“l/éiggxbééome the person’
~e—wmi-KNOWN @s the Domestié Policy Advisor within the White House
L ?,because the underlying theme as we approach domestic issues is

.that matter of providing the. environment/the necessary tools/the‘

" opportunity for that empowe;mgnt process to unfold.

- ,'., st T 7R N g 4

"

Whé%‘do“i‘mean I come to you as a moth

is known to his family and friends?, Relate birth, institutional

_ﬁ__*m_ choices, status today. WW/W W MW{ W W

IS

r V i ) g i he expert

L . carefully reviewing your agenda glth the

:'gizggntétiOnsf ‘ s%ﬁﬁl have and recognizing this is a special
;J‘oppdrfﬁnity.to spend .a fgwfmomenxsgwith;ycu, it became clear to

gt

e that I shoyld operni this ewwsssg session of the conference with |... ...
gl e o¥detion. T
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You like‘mefhavewprobabiyfattendedﬁmany a meeting - Whether»long— &V

or short - where the stunning. facts and overwhelming:statistic
you will hear today have been presented in piecemeal form.....I

- remember attendlng the White House Conference on Handlcapped

:;;%educatlonal - funds: lacking, people ‘withi: teenagers An-Eher .
. family.:...simply PEOPLE first. -We'have-done ‘too ‘little of . thatj,*

Ind1v16uals in 1977 in this town...reams of paper were generated
many -hopes were raised and good intentions were

-overflowing....but far too little time was spent throughout that

long; grassroots preparatory process in looking at what could be
done to harness all those hopes toward significant changes and’
again, we left DC and what happened? Exactly what I regret I
have seen. throughout these twenty years I've concentrated on-
issues. related to disabilities occurred....splinter groups were.
so busy looking at small pieces of issues within that 2000+ set .
of recommendations that significant movement was not evident.-
Programs have continued to grow in number, barriers have been.
erected to an even greater degree between programs, job
placements for people with disabilities have not grown as they
should, health care is still a problem, housing needs aren't
adequately addressed. Let me hasten to add there are significant
successes, yes, -and: I don't want to minimize them but we can do

,better we CAN do better and more importantly, we MUST do better.

37

»EEISONSSQBE@ We must each internalize a phrase that was a slogan

"I came to dream about in the last two years: Putting People

First. It just says PEOPLE, not people with economic needs,
people with disabilities, people with allergies, people with

"~ in our ever growing array of programs-to meet the needs of all

the categories of people we classify....and now we find that
people are lost in the process and instead we are within our
service delivery systems putting PIECES of people first....one’
agency serves this little piece of a person, another serves

another little piece and so forth. I am sometimes astonished

when I look back at the number of forms I have filled out for my
son and always the same questlons over and over, the large
numbers of caseworkers we've seen, all looking at him at a
slightly different angle - and I often FOUND and FIND myself
wondering - do any of them really know him as a whole person -
and I know for sure few of the professionals with whom we have
worked saw us a family UNIT...all were extremely well meaning but
seldom was there a person with whom we worked that saw Hamp as a
PERSON first. And I've often wondered if it is simply
coincidence that the people I remember as BEST -regardless of
their professional field/status -serving Hamp were first and
foremost self-esteem builders? I believe what this piecemeal
approach ultimately does to individuals is compound the
disability by which they have been labelled. This is not to say
we don't need specialiZed and/or individualized approaches but it
does mean we need to recognize places of similarity/ programs
commonly needed by all if 'we are going to act on the types of
things I daresay you Mill- heed to act upon when you. leave here
todav.

- Besides individual professionals and advocates I have also
.learned and experienced that organizations have tended to feel
'they must first and foremost go after a piece they can call theiri
‘own, their own place in the sun so to speak. I say, we must. come |

together as individuals: and organizations to seize special
moments when our collectlve voices can make a real difference fo**

T————ENAY

f~—-thgmg$ople we love, the peggle we serve, for all people. e
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And so 1 as
to approac

you. exchange f—- put it in a tickle %
place it there with' tﬁ&'questions,,

» |. . T .
_ ‘ 5 4%, What am I dofng
daily that actually empowers further one person with a. -

w j.?:sabilltv" \M*N QWMMMW

:,Each £ <ﬁj}_‘fnust have the couragehto always be changlng, to.
,‘recognize mlstakes, to abandon what doesn't work, to: challenge
“ourselves to do better. Concern for people- all people with
their own hopes/dreams/potentials- must start at the top - but it
can't end there. We must empower clients or customers, parents,
friends, advocates, neighborhoods, communities and voluntary
organizations across this great nation to do what our people
;¥ need. The President can and will take the lead but only you can
27 "complete the task. We will work with you. We won't always
© succeed, and we won't always be able to do everything that you -
'and we - would want.

C But 'I can promise you this....we will never relent in our effort
i to glve every person a chance to develop fully. Because at the

.. end of Bill Clinton's second.’ term, at the dawn of the third
millennium I want to be able to say to Hamp Rasco and Mary-
. Margaret Rasco and to all the. children of America ---with a clear
“““'consc1ence and a full heart....I did my best. And I want all of
. you- at this meeting to join me: in being: able to look at one
'another and say: We did our best. e v

- Thank you very much.
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November 22, 1993 .
1 @l
Ms. Carol H. Rasco

The White House
Washington, DC 20500

Dear Ms Rasco
Thank you for participating in the Annual Meetmg of the National

Association of State Directors of Special Education (NASDSE). Your
remarks regarding the Clinton administration’s policy direction for domestic

-issues provided an appropriate backdrop for the remaining agenda topics.

Your introduction of Hamp, and sharing his graduation speech served to

~renew our commitment to improve outcomes for individuals with disabilities.

We concludeéd our program:deterinined to respond to your charge to evaluate
our actions over the next months in light of lessons learned at our meeting.
Again, thank you for joining us in Little Rock. Best wishes for continued
success. :

Sincerely,

David Noble Stockford, President

Tl acte

Martha J. Fields, Executive Director

- NASDSE Board: 6f Directors =+ #~ " <o i Lt e i
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Bill-
Carol has agreed to speak at tAnnual Meeting in November

and wonders if you: 1) have a point of contact at DOE who needs
to know that she'll attend this meeting? 2) will anyone from DOE
attend?

Thanks,

Roz
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PARTMENT or EDUCATION

4 STATE CAPITOL MALL « LITTLE ROCK, ARKANSAS 72201-1071 » (501)682-4475
John H. Finchar, intarim Direclor, General Education Division

August 16, 1993

TO: ‘Carcl Rasco
Special Assistant to the President
for Domestic Affairs

FROM: . y* Diane Sydoriak
Associate Director, Special Education

SUBJECT: Annual Meeting of the National Association of
State Directors of Special Education (NASDSE)

Thank you for agreeing to be thée Keynote speaker at the
opening session of the NASDSE meeting to be held here in
Little Rock. The opening session is scheduled to begin at
1:00 PM on Sunday, Novenber 14, 1%93. My best guess is that
the rirst 20-30 minutes will be the preliminary welcomes by
the president of the association, Arkansas Department of
Education's Directer, Governor (if possible), etc. I
anticipate that you will be on at approximately 1:20-30.

You are scheduled for cne (1) hour.

As we discussed earlier, it will be absolutely wonderful if
you can get a taped welcome and message from the President.
Just let ma know what type of equipment will be needed to
show it.

As background information tha concerns that I am hearing
from my colleagues in education is that it appears that the
role of education has taken a back seat to the other issues
surrounding the individuals with disabilities. I think that
it would be helpful if you can reinforce the
Administration's commitment to the education of individuals
with disabjlities as well as the commitment to independent
living, supported employment, rehabilitation services and
long-term health care. We have invited Judith Huemann to
‘address the group on either Monday or Tuesday at her
convenience. We have also reserved time on the program for
representatives from the 0ffice of Special Education
Programs to address the group.

If there is anything I can do to assist you prior to this
meeting, please let me know.

STATE BOARD OF EDUCATION: Chaitman - ELAINE SCOTT, Litle Rock ¢ Vica Chairman . RICHARD €. SMITH, IR, Tillar
Members: CARL E. BAGGETT, Rﬁemmmm B.FISHER, Paragould®JAMES M. LLEWELLYN, JR,, Fort Smith®JAMES A. MCLARTY I, Newport
< RAE RICE PERRY, Anadeiphia ¢ SHERRY WALKER, Linle Rock & NANCY M. WGOD, Linls Rock
An Equal Opportunity Employsr
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June 3, 1993

MEMORANDUM FOR CAROL RASCO

FROM:

SUBJECT:

LYNN MARGHERIO
ARC OF MARYLAND SPEECH

The ARC of Maryland will be primarily concerned with how persons
with mental retardation will be treated under reform.

Here are some highlights of how health reform addresses the needs
of this community.

llll’l

Persons with mental retardation will be covered under
the comprehensive banefits package

Health rsform ensures that all Americans, regardless of
how sick they are, how younyg or old, employed or
unemployed, will be covered under tha guaranteed
benefits package. Health plans are required to take

all who apply - - they can't axclude someone because
they might be considerad a bad risk. And, they have to
guarantes the gsame price to all who apply - - they

ocan't charge more for somaona dus ta illnass.
Health reform uxpands home and community-based care

Undar reform, persons who have difficulty in performing
thros or more activities of dmily living, such asg
e@ating, bathing, drassing and toileting; or for paople
with mental retardation will be eligible for expanded
home and conmunity-based care.

Bach state defines the asrray of long-termicare sexvices
offered under the new program. Servicesg may include
(but are not limited to): '

Homemakezr and chorsa assistance
" Adult dey care

Assistive devicas

Habilitetion and rshabilitation

Home heslth services beyond those that ars
provided under the comprehensive benefit package
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;%Q v A tax credit available to persons with disabilities who
work to help pay for personal assistance services

To encourage participation in the workforce., health
reform establishes a tax credit for S0% of the costs
for personal assistance servicas for persons with
disabilities who work.

%7 +  Health reform promotes the availability and improves
the reliabillity and quality of the private insurance
policiles covering long-term care through tax incentives
and regulation

Under current law, people have to pay for long-term
care insurance with after-tax dollars. Under reform,
expenditures for long-term rare ingurance will be
deducted from taxable income, and amployers will be
able to deduct paymarts they make for thasa policies.

Statas will ba respongible for monitoring and anforcing
long-term care insuranaes standards wet by the federal
govarnment, which include such things as: 1) clearly
defining what services are coverad by the policy: 2)
‘prohibiting limiting coverags because of preexisting
conditionmg: 3) prowviding uniform definitions soross

policies so that individuals don't have to take

expansiva guesses about what's covered) 4) establishing b
appaeals processes for beneficiaries; S) training and
certifying agents who sell policies.

I also wanted to share Wlth you some of the msjor areas of
conoerr: that came up during the meeting X had with Peggy
Schneidar, Cindy Mahan end a group of direct service providers
and advocates for people with developmental disabilitiegs from
Arkansas.

1) They felt restricted Dy the intense reggulation of
) residential and community-based centers

- pifferent eligibility determination processes for SSI
and S5DI, cumbersome regulations for survey and
inspectiong, cumberscme paperwork ‘

Response: The Departuent of Health and Human Services is
exploring how to streamline the determination
procesaes so that it's more comprehensible to
consumers.
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’ Managed care system/gatekeeporsi

Regponsa:

The status of seversly disabled people is very
unlikely to change. Even 3o, they're required to
undergo a medical checkup and exam teo requalify
for serviceas,

As you Know, we're curreatly locking at two
options for long-tarm care. The less expensive
package is one that's means-tested. If this
option is chosan, for home and community-based

_services, eligibility determination will be

entirely up to the states.

If the other option to provide home and community-
based sexvices for tha severaly disabled (not
means-tested), then there will be federally
mandated standards for eligibility determination.
They will be different for those with permanent
disabilities and those, like some elderly people,
whose situations ebb and flow,

, The emergence cf for-profit agencies to provide care

Response:

Response:

They're concernad that managed care’will open up
the field to anyone who can provide services more
cheaply, and therefore quality will suffer.

Under reform, we are not prohibiting for-profit
providers from entering the markaet. We are
protecting consumars from poor-quality care in the
fallowing ways - - consumer boards so that those
wha racaive thae care have a say in how it's
delivered:; consumer satisfaction surveys that
measure the performance of care providers.

management

In some states today, case management for the
MR/DD population is dona by an entity separata
from the providar. Thay expressed concern that if
case management ware removed from the provider, it
slows the pzxocess down. "Sometimes it takes a
month to reviaw."

This is a controversial issue that we've heen
exploring. Gtates will hava the flaxibility to
determine where case management gervices should be
provided - - at the state lavael or by thas
providers themselves. Providazrs will he
prohibited from conducting eligibility
determination, though.
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You know, often better thanwmeat 2 IAmencans, how easy it is to be victimized by
T 5 health care system that discriminates against pre existing conditians, that does

' “E‘not offer adequate long term care choices such as personal assistance and other
and their families need to rely on 10

?Lfsupports that people with

B mer SR R

[ fulfill their lives and to be producnve citizens. : S

SN

asked 10 ;udge health care reforms by a number of questions and | hope that you
will keep them m mind as- we go forward during this very important

conversanon . L

:The Clinton Administration led with an economic package that ‘} friEE——
o addressed the health of our economy....we are NOW saying to the [

,m th €, com ng manths, W@&tﬁ“ﬁs&cﬁ@ﬁ@@ﬁ you w;II be m
Chwriay

American people - join with us in looking at the health of people
and together we can make a difference. Yes, you should join in

the-: dialogue and make certain we will serve people appropriately,
fully within this plan. But first and foremost, let's seize the
‘moment join our voices and hard work by looking at those things
ALL people need within a health plan and stand together on what‘
people -Jall people - first requlre. e o e o L i -

RrTTITTn A R s 4 D I S TR e WV 2 P |
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‘These are principles upon which I hope you will join us with
Tdnsistence. The reform, the transformation of our health system
}(to one of security for ALL people is an action step that could
ﬁchange the whole outlook on the economic consequences of
;ﬁisability within a short period of time if we can come together
.-and work hard for those things upon which we can all agree and
snot allow ourselves to fracture this debate beyond success with
“van approach that only focuses on the areas of disagreement.

WM&«“ Rauk_to_ CommiT MENT kool
Lumh_*wg‘wws_/
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Sheech: Hillary Rodham Clinton

44th Annual Convention of The Arc

Providence, Rhode Island - Friday, October 9, 1993 - NOV — 5 RECD

Thank you Thank you very, very much Thank you very much for that very
warm weicome Itis such a pieasure to be here with David Dunn, and the other
offrcers and board of the Arc, and all of those in thrs audzence and around this
rcountry who support the work of The Arc. And | am also p leased to be here
with the Governor of Rhode lsland, Governor Sundlun, and both Senator and
Mrs. Pell who came to be with us today. And, | am particularly pleased to have
been introduced by sameone you have known a long time and | have only been
able 10 ¢laim an acquaintanceship of less than a year but whom | admire so
greatly, Senator Chafee. From the very first time that the President asked me to
work on this very important task he has been such a constructwe and hel pful
counselor and advisor, And | think it is only fair 10 say ‘that we now do have a
President who is committed to health care reform, and we have leaders like
Senator Chafee who have worked on health care reform for many years who will
help create a climate of cooperat on that will lead to a bipartisan, natronally
accepted health care reform m 1994 and l am very gratefui to him for that

Thrs is an rssue that we know wm be very drsr:ussed a!l over me country rn aH
kmds of forums like thxs, but even more rmpcrtantly in living rooms, in coffee
shops, around the water coolers, people are going to be talking about health
care reform and | think it is a conversation that is long overdue and very
welcome.

~ And those of you .in The Arc have expenence in knowmg what is needed to
make systems respond to human needs and we are so grateful that the Arc is
taking such a strong stand of support in favor of health care reform. 1 want
personally to thank The Arc for the very positive response that you issued in
response to the President's health care speech. And | want to thank David and
-others for being with us at the White House when we kicked off this campaign
for health care reform, Because you have been working with us ’through your
officers and representatives now for a number of months and your help and
constructive advice has enabled the Administration to come forward with the
plan that it has and will continue to make a contribution as we work through the
Congress to the final resolution. |



'iiWevare ,'t‘ryijhg in our heaith care reform approach to deal with several of the

s '_ ‘p‘rqblémé:hat are most important 1o The Arc. We want to expand home and

- community based services to persons with mental retardation.

. You know so well that we have to have the capacity to support people while
" they live in their homes or in alternative living arrangements, and that you know
. 7. so well that it is the right thing to do both in terms of the human dimensions and
"~ In terms of the economics. For too long we have looked to institutionalized care

‘_"and, as the wonderful introduction of Senator Chafee pointed out, we are
. ¥ beginning to understand the human and economic costs that that has made on
cjgr society. But we still have not recognized how much better it would be if we
f"co‘uid provide more support for home and community based arrangements. The
~l;-,iheg3rth care reform plan will move beyond even the legislation that was
““mentioned and will finally make it clear that regardless of income or ‘age,
’u,“‘mdtwduals with severe dlsab lities should have the options to choose home
'1'_',.'7based care or community based care.

"r:;.».:"Alsé;Tasf)bé_\r‘t' of the overall plan we are leaving in place programs that have

' “provided health and assistance. In fact, really the theme of health care reform,

RSN
!

. i as far as the President is concerned; is let’s preserve what is right about the
Amencan system and ﬂx what is wrong.. So one of the features that we will be
‘pceservsng is’ lntermednate Care Facilities/ Merital Retardatson and the Medicaid
" home and community based Waiver program, In fact, we would like to be able -
- assuming we can afford 10 do so - 10 increase the living allowances for residents

of ICFMR from the $30 10 higher - maybe as high as $100 a month, if we are
" able to do that.

You know, when the President in his speech held up that health security card -
-+ and | hope you saw that on television - he didn't hold it up and he didn’t say you
- wilt only be able to get this it you are a certain age, or if you have never been

sick, or if you do not have any mental retardation. He held it up and said: every
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Amencan wnll be entrtied to ' this card and the serwces that 1t w:il t‘ represent and
|we want to make that a nght of every Amencan to have o R P

roe

Thera are so many features of health care refOrm that wall enshrme thxs baszc
prmczple about every American bemg entatled to receive health secunty, and at
an affordable cost that preserves and enhances quality; but partncularly for
people wth mental retardation and the:r famxhes we $ee it as a way to end the
d:scnmmatzon that has for 100 long exrsxed in our health care system.

l‘\'}vas ta!king with some friends of mine ébout their small business, They employ

four people, so there are four families, plus their own on their policy.. Several
. vears ‘ago_one of their employees had a child- who was born with Down
| Syndrome ‘and all of a sudden. they were faced with what so many people are
faced wn;h every day in our country You want to continue to insure this family

with this chx!d You want to have to pay imore because if you continue to insure
thlS fam ly the costs for alt your famslxes w;H go up. And my friend, whom I have
known ever smce h;gh school a smal busmess man said to me: What a cho:ce
for me to ba asked 10 make To tum' my back on an employee and hcs famtly
that were a part of my famx!y an my. sman busmess, or 1o reach down even
deeper out of the wages of my employées, out of our profxts. and prowde health
care msurance. He contmued to do 50, He called me the other day 10 say You
know } made what I know is the nght chmce |t was. the nght chorce for my
busmess. !t was the nght choxce for my employee and his fam;ly, but no
Americarz should hava to make that cho ce. All Amencans should be entltled to
health care coverage, no matter who they are or what happens 10, them durmg
the coursa of thexr hfe and that s the bed rock prmmpie we have to work on.

_._"~

m the news release that?'Tha Arc xssuad suppomng health care reform and the
Pres:dant, it saxd that The Arc wants fo. measure any reform against a set of five.
prmciples from a d:sabihty perspecnve and. these are:

comprehensweness appropnateness, equ:ty and eff:cnency .Every one of those
f:ts into the prmcmles that the Preszdent outhned and that are also embod:ed in
the alternat ve that Senator Chafee has worked $0 hard on. lt has to be
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comprehensive, and that means it has to provide a comprehensive set of
benefits. ; ' : -
] ’ ’ A
It cannot discriminate'against any American. It must be appropriate in the sense
that it-should build on what works. It should provide access to adequate quality |
affordable health care in appropriate settings, based upon choices that
individuals make that are best for them and their families. It must, it must have
equity, and if it is comprehensive and does not discriminate it should have
equity; but, it needs to have safeguards buiit in so that all of us feel that we are
not being taken advantage of or discriminated against. And it must have
efficiency. Efficiency in the better delivery of health care services at a more cost
effective level. This will be one of the great debates that we will be having as to
how much efficiency we are able to achieve. But The Arc, for many of the
programé that you are involved with, you have seen models that work. You
know of more efficient ways of delivering health care services to people with
mental retardation. That is true across our country. And, what we need is 1o
build in incentives so that efficiency is rewarded and that those who are
inefficient, who don't deliver high quality care at a cost efficient affardable rate,
will learn how to do better because there will be incentives in the system for
them to become more efficient. And we will need your voices and your
experiences, speaking loudly to people all over America about how we can do
the job better. | share the confidence and optimism that Senator Chafee just
said in his introduction. | know, | know we are going to have hea!th care reform
in 1994. We are going to have it because it is the right thing to do. Because
we know that to stay with the status quo is no longer an option and because so
many people, including those in The Arc, have worked too long and too hard to
try 10 make things better for us to give up now on what is an historic
opportunity.

‘.So, | came here today mostly to séy thank you. Thank you, not only for the
‘sup;‘)ort you have given in the last months to this health care reform effort, but
thank 90u for the support and the advocacy and the caring, and the example
you have given this country for decades. Our time has finally arrived. If we
work together we will see the fruits of your labor, and we will all be prouder to
be Americans and to live in the country that gives us the best opportunities in
the world if we are ohly willing to take the responsibility to make it s0.
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"It is wonderful to be here before you....as I have told some
other selected audiences in recent weeks...what other way is
there to start a speech before a group like yours than I am happy
to be here...you are special, you represent the services that I

.~ have worked for throughout the last twenty years of my life

-amgEB-and above all you represent the services that have worked
FOR me. -

w&w@dﬁ*{explaln Hamp if not already done...child diagnosed as cerebral
pa151ed at approx1mately 10 months of age, I knew it sooner)

e e

[

- e . S P U ST _

~ A recent headline in the Ark. Democrat / Gazette which profiled
- 'me as one of the Arkansans making the move to DC stated something
7 to the effect that'son’s life leads local woman to White House.”
:g,And indeed it has.

- I bring to the Domestlc Policy Council what is seen by some as a

' simple statement of purpose: All children shall be empowered to
develop to their fullest potentlal You and I know that the
'only way children can do so is if each of us as human beings are
given that ongoing opportunlty—and it is in that context I both
speak today and carry out the daily tasks entrusted to me by
President Clinton.

'In order to carry you through specific program priorities let’s
use the President’s five priorities given to us at the
cabinet/staff retreat very early in this administration. At the
same' time it is impossible for me not to relate as much as

. possible to where I come from in a very personal manner.

QDiEconomic package: this means work, investment in people as well
- as deficit reduction.6¥$2e-1992 Rehabilitation Act’s presumption
of employability is a’’téhet here for us in the DPC...personally,
. my son soon graduates from high school and coming from a
- community based instruction program in the public schools I am
" vitally concerned about employability, the job he will obtain and
_.the ongoing lifelong training he will receive, the fole of
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can't accompllsh 1t all at once but we hope~to present‘a e
comprehens1ve blueprlnt.~ Health care.is. tough....far tougher
than 11v1ng fa0111t1es 1n re51dent1al nelghborhoods;”
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\ recent headllne 1n the Ark. Democrat'/ Gazette whlch proflled
‘me. as one of- the Arkansans maklng the: movevto .DC stated somethlng
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Pre51dent Cllnton. ' I o o .

i In order to carry you through spe01flc program prlorltles let'
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assistyive technology. VP Gore and I have had numerous NU”fUUé‘
conversations on this issue...there is a genuine commitment J” As

we move ahead on National Service, school to work transition and
these other job training issues we want to be aware always of the
words behind me here (inclusicdpn, not exclusion; independence,

not dependence; and empowerment, not paternalism)

(:) Health Care Reform: the many pieces being put together, not
ready to reveal the details but let’s look:

Your statement: non-discrimination
comprehensiveness

appropriateness (one of the few groups to talk
about availability)

equity

efficiency o
Long term care will be addressed and the need for community based
care and the array of services needed to make that real...we
can’t accomplish it all at once but we hope to present a
comprehensive blueprint. Health care is tough....far tougher
than living facilities in residential neighborhoods.
NIMBY ‘ :

G% Welfare Reform: ~92ﬁ;41?fd;uxu%51,7§€xL R
) Py, @Wz@m@«

Work. in exchange for welfare
Work instead of welfare

Cﬁ)Campaign finance/lobbying reform

National Service: look not only as how you can participate as
student participants but also as services within your
programs...look to state mechanism. -

Uﬁkmﬁﬁﬁﬂaiiy;EDUCATION: (inherent in all but one of the priorities and
thus not a separate category)

-reauthorizations
-Goals 2000 :
mention of disabiltiies....if we truly mean inclusion,
mainstreaming perhaps welafvggg%mg rk on implementation
and not set aside words®™.¥h about it
g@f&x-GOALS: these—goats—if we mean all children quite naturally
~ my child, my adult now, and quite frankly we as a
community of believers should demand that, and stop
quibbling over words that don’t necessary produce the
actions...hard work does. In these goals we find
avenues to push for reform, inclusion, early prevention,



intervention programs...we will do it!

ADA, an overlay to all. You help us monitor, you help us
determine where we need to give nudges or bulldozing pushes.

whin T Lsote ot Thy, last 20 4 f@mm ) iy 1 15 Aol
I knew the meaning of the oals from early childhood t
adult life-long learnlng.. . SCoO was born over 19 years ago %&\’
ﬁgiw?T___g,l_mas_tnld_tg_gggg him home, love him and make a decision
about an institution.:..we’ve worked hard with family, medical
ﬁﬁﬂ professionals, therapists, parent educators, teachers, school
‘admlnlstrators, you name it... he’s been in public schools all
his life, he did indeed finally talk at age five, he moved into a
small group setting last August, he’s taking a college "woman" as
he put it to me to his high school prom in less than two weeks
and his senior class peers and school administrators approached
him to give a speech at graduation...their rationale "We have
learneéd so much from Hamp" - he’s unlike anyone we’ve ever known.
And as Hamp says he’s going to conclude in that graduation’
speech: 1It’s been a lot of fun, but now it’s time to move on!
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I've talked about what the Presidenti%as—éeae«aﬁd*what‘ne~

wants to do. We've begun to shift course. But this is just the
beginning. We must have the courage to change--t0 recognize
mistakes, to abandon what doesn't work, to challenge ourselves to
do better."fn—sh9rt7~we*aduits—nave~sema—growtﬂg—ap—@aﬂnr~«

I know that many of you in this room are—tifed—after %he<xLL

—lemtwoiveysasa. out-you, many Of the

I dren-and fam pg outd ave—hee ofb =10 i eY were R and
ou've ea Ned =sr——Frass w

But we're asking you to go another round. ' The President
can't pass or fund his initiatives alone. He can't break the -
gridlock alone. He still needs your help, and so do America's

childrenc&MQ\Q&JLﬁ§ Wodbh, Q'inT | . Y7%4&?
For—the—firsttime in a lomg—time ’

, your efforts will be

supported- -by the executive branch of this ' .
government. he—detad pmaipn-tQ be worked-out. =-\ sure, é}

 thes pe—as oing,l ? s ,en-child ﬁ\
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pd~States.

théh'reSLdent of the U

Concern for our éﬁffﬁéén.must‘§%%¥@*§% the top--but it can't

end there. We must empower parents, neighborhoods, communities
and ;ﬁiigéggz organizations across this great nation to do what
our need. The President can take the lead--but only you
can complete the task.

» onftBA Bl paply
-ﬁtg§gé%$La new day is dawning for America's

their—families. We will work together with you. We won't always
succeed, and we won't always be able to do everything that you--
and we--would want.

But I can promis u this: we will never relent in our
effort to give every a chance to develop--fully. Because
at the end of Bill Clinton's second term, at the dawn of the
third millenium, I want to be able to say to Hamp Rasco and Mary
Margaret Rasco and to all. the-chisdkdren of America, with a clear
conscience and a full heart: We did our best. And I want all of
you at this to join me in being able to look at one
another and say: We did our best.

Thank you very much.
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, TOWARDS EMPOWERMENT:
THE CLINTON ADMINISTRATION AND THE INTERNATIONAL
"~ DISABILITY MOVEMENT

BY STANLEY HERR

KENNEDY PUBLIC POLICY FELLOW, WHITE HOUSE
* GREETINGS FROM PRESIDENT CLINTON AND MY IMMEDIATE
SUPERVISOR, CAROL H. RASCO, ASSISTANT TO THE PRESIDENT FOR
DOMESTIC POLICY. |
* WE SALUTE THE GLOBAL EFFORTS OF REHABILITATION
INTERNATIONAL IN BRINGING TOGETHER DISABILITY LEADERS,
GOVERNMENT REPRESENTATIVES, BUSINESS LEADERS, AND OTHER
INTERESTED CITIZENS TO ADVOCATE FOR POLICIES AND LEGISLATION
RECOGNIZING THE RIGHTS OF PERSONS ‘WITH DISABILITIES AND THEIR
FAMILIES. |

* WE COMMEND THE ORGANIZERS OF THIS CONFERENCE, "PARTNERS
FOR INDEPENDENCE: MODELS THAT WORK" FOR BRINGING TOGETHER
DELEGATES FROM 45 COUNTRIES AND VARIOUS PARTS OF THE U.S.

* THE CANADIAN REHABILITATION COUNCIL FOR THE DISABLED AND
THE U.S. COUNCIL FOR INTERNATIONAL REHABILITATION, AS CO-
HOSTS FOR THIS EVENT, HAVE DONE AN AMAZING JOB, AND I ADD A
PERSONAL NOTE OF THANKS TO SUSAN PARKER AS PRESIDENT-ELECT
OF USCIR AND A MEMBER OF THE STEERING COMMITTEE FOR HER



LOGISTICAL LABORS AND FOR INVITING ME HERE.

* A FEAST OF KNOWLEDGE AND INSPIRATION AWAITS US AS WE LEARN
FROM EACH OTHER AS TO WHAT JQBKS AND HOW WE CAN BETTER
WORK AT OUR RESPECTIVE TASKS.

* RICK HANSEN'S KEYNOTE ADDRESS REMINDS US THAT WE CAN ALL
GO THE EXTRA MILE (OR KILOMETER AS THE REST OF THE WORLD
SAYS) TOWARD THE GGALS OF GREATER INDEPENDENCE, |
EMPOWERMENT, AND INCLUSION. HE MENTIONED CANADA'S SIGNAL
CONSTITUTIONAL ACHIEVEMENT OVER 10 YEARS AGO, TO EXPRESS
CONSTITUTIONAL PROTECTION OF EQUAL RIGHTS OF PERSONS WITH
DISABILITIES IN FIFTEEN OF ITS CHARTERS OF FUNDAMENTAL
FREEDOMS. WE SALUTE MR. HANSEN'S VALOR AND ELOQUENCE.

* PRESIDENT CLINTON HAS ALSO GONE THE EXTRA MILE TO SPEAK OUT
FOR THE OPPORTUNITY FOR EVERY AMERICAN WHO WANTS TO WORK
TO BE ABLE TO DO SO, REGARDLESS OF DISABILITY.

* WITH THIS CONEERENCE HELD IN OCTOBER, THE NATIONAL
DISABILITY EMPLOYMENT AWARENESS MONTH IN THE U.S,, IT IS
ENTIRELY FITTING AND PROPER THAT I LET PRESIDENT CLINTON'S
ELOQUENT WDRDS ON THAT SUBJECT SOUND IN THIS HALL. HIS
PROCLAMATION WILL RING WITH SPECIAL RESONAN CE IN THIS
DISTINGUISHED GATHERING OF INTERNATIONALLY-ORIENTED

ADVOCATES AND OTHER LEADERS.



* READ WHOLE PROCLAMATION

"THE UNITED STATES HAS LONG BEEN A CHAMPION OF THE CIVIL
RIGHTS OF INDIVIDUALS, AND IT IS ONLY NATURAL THAT WE NOW
SERVE IN THE FOREFRONT OF EFFORTS TO ENSURE EQUAL
OPPORTUNITY FOR PERSONS WITH DISABILITIES. INSPIRED BY THE
ENACTMENT OF THE AMERICANS WITH DISABILITIES ACT ON JULY 26,
1990, OTHER NATIONS HAVE BEGUN TO REEXAMINE THE CHALLENGES
FACED BY THEIR CITIZENS WITH DISABILITIES. THE ADA, WHICH
PROHIBITS DISCRIMINATION IN EMPLOYMENT, PUBLIC
ACCOMMODATIONS, GOVERNMENT SERVICES, TRANSPORTATION, AND
COMMUNICATIONS, PROVIDES A PRACTICAL MODEL FOR PEOPLE
EVERYWHERE TO ENSURE THAT INDIVIDUALS WITH DISABILITIES WILL
NOT BE EXCLUDED FROM THE SOCIAL, CULTURAL, AND ECONOMIC
MAINSTREAM.

"TOGETHER WE HAVE BEGUN SHIFTING DISABILITY POLICY IN
- AMERICA FROM EXCLUSION TO INCLUSION; FROM DEPENDENCE TO
INDEPENDENCE; FROM PATERNALISM TO EMPOWERMENT. AND WE
HAVE MADE A FIRM COMMITMENT-A NATIONAL PLEDGE OF CIVIL
RIGHTS FOR PEOPLE WITH DISABILITIES-TO ENFORCE THE AMERICANS
' WITH DISABILITIES ACT. WE CANNOT BE SATISFIED UNTIL ALL
CITIZENS WITH DISABILITIES RECEIVE EQUAL TREATMENT UNDER THE

LAW, WHETHER IN THE WORK PLACE, IN SCHOOLS, IN GOVERNMENT ,



OR IN THE COURTS. WE WILL NOT BE SATISFIED AS A NATION UNTIL WE
HAVE FULLY IMPLEMENTED THE LAWS THAT OFFER EQUAL
OPPORTUNITY FOR AMERICANS WITH DISABILITIES, INCLUDING THE
ADA AND THE REHABILITATION ACT OF 1973.

WE DO NOT HAVE A SINGLE PERSON TO WASTE. CITIZENS WITH
DISABILITIES WANT TO LEAD FULL, INDEPENDENT AND PRODUCTIVE
LIVES. THEY WANT TO WORK; THEY WANT TO PAY THEIR FAIR SHARE
OF TAXES; THEY WANT TO BE SELF-SUPPORTING CITIZENS. AMERICA
MUST ENABLE THE 43 MILLION TALENTED AMERICANS WITH
DISABILITIES TO CONTRIBUTE BY OFFERING THEM INDIVIDUALIZED
TRAINING AND EDUCATION WE OFFER EVERYONE ELSE.

OUR NATION CAN ILL AFFORD TO WASTE THIS VAST AND ONLY
PARTIALLY TAPPED SOURCE OF KNOWLEDGE, SKILLS, AND TALENT. IN
ADDITION TO BEING COSTLY-OVER $300 BILLION IS EXPENDED
ANNUALLY AT THE FEDERAL, STATE AND LOCAL LEVELS TO
FINANCIALLY SUPPORT ?OTENTIALLY INDEPENDENT INDIVIDUALS-
THIS WASTE OF HUMAN ABILITY CANNOT BE RECONCILED WITH OUR
TRADITION OF INDIVIDUAL DIGNITY, SELF-RELIANCE, AND
EMPOWERMENT. AS WE WORK TO ACHIEVE THOROUGH AND
HARMONIOUS IMPLEMENTATION OF THE AMERICANS WITH
DISABILITIES ACT, WE WILL OPEN THE DOORS OF OPPORTUNITY FOR

MILLIONS OF PEOPLE, THEREBY EXPANDING, NOT ONLY THE RANKS OF



THE EMPLOYEb, BUT ALSO THE RANKS OF THE CONSUMERS. THESE
INDIVIDUALS AND THEIR FAMILIES WILL THUS BE ABLE TO PURSUE
THE REAL AMERICAN DREAM.

I CONGRATULATE THE SMALL BUSINESS AND INDUSTRY LEADERS,
LABOR LEADERS, AND COMMUNITY LEADERS FROM ALL WALKS OF LIFE
WHO ARE WORKING TOGETHER TO IMPLEMENT THE ADA AND THE
REHABILITATION ACT, AND I COMMIT THE RESOURCES AND
COOPERATION OF THE FEDERAL GOVERNMENT TOWARD THAT EFFORT.
OUR ONGOING PROGRESS ATTESTS TO THE FUNDAMENTAL VITALITY
AND OPENNESS OF OUR FREE ENTERPRISE SYSTEM AND TO OUR
ABIDING COMMITMENT TO CIVIL RIGHTS FOR ALL. EVERY AMERICAN
NEEDS A CHANCE TO CONTRIBUTE. OUR WORK IS FAR FROM FINISHED.
AMERICA NEEDS THE CONTINUED LEADERSHIP OF EVERY CITIZEN TO
FULFILL THE PROMISE OF THE AMERICANS WITH DISABILITIES ACT
AND RELATED LAWS."

. IN CONCLUSION, THE PRESIDENT OBSERVED, THAT THE
"NATIONAL DISABILITY EMPLOYMENT AWARENESS MONTH ISA
SPECIAL TIME FOR ALL AMERICANS TO RECOGNIZE THE TREMENDOUS
, PdTENTIAL OF CITIZENS WITH DISABILITIES AND TO RENEW OUR
COMMITMENT TO FULL INCLUSION AND EQUAL OPPORTUNITY FOR
THEM, AS FOR EVERY CITIZEN. |

NOW THEREFORE, I, WILLIAM J. CLINTON, PRESIDENT OF THE



UNITED STATES OF AMERICA, DO HEREBY PROCLAIM OCTOBER 1993 AS
NATIONAL DISABILITY EMPLOYMENT AWARENESS MONTH. I CALL ON
'ALL AMERICANS TO OBSERVE THIS MONTH WITH APPROPRIATE
PROGRAMS AND ACTIVITIES THAT AFFIRM OUR DETERMINATION TO
FULFILL BOTH THE LETTER AND THE SPIRIT OF THE AMERICANS WITH
DISABILITIES ACT."

THIS REHABILITATION INTERNATIONAL CONFERENCE IS CERTAINLY A
FITTING CELEBRATION OF THIS MONTH. IT IS A GOOD TIME FOR ALL OF
US TO ENDORSE U.N. EFFORTS TO PURSUE A LONG-TERM STRATEGY TO
THE YEAR 2000 AND BEYOND IN THE FIELD OF DISABILITY
PREVENTION, REHABILITATION AND EQUALITY OF OPPORTUNITIES.

* ONE BYPRODUCT OF THIS STRATEGY IS THE INCREASING NUMBER OF
REQUESTS FOR ASSISTANCE AND ADVISORY SERVICES FROM OTHER
COUNTRIES. (EX,, TA ON LEGISLATION & LEGISLATION MODELS IN THE
CARIBBEAN REGION AND OTHER PARTS OF THE WORLD)

*WE CAN ALSO RESPOND TO THE NEEDS OF PEOPLE WITH
DISABILITIES BY DRAWING ON THE EXPERTISE & EXPERIENCE OF
HIGH-LEVEL NATIONAL COORDINATING COMMITTEES, SUCH AS THE
PRESIDENT'S COMMITTEE ON EMPLOYMENT OF PEOPLE WITH
DISABILITIES, THE NATIONAL COUNCIL ON DISABILITY, AND THE
PRESIDENT'S COMMITTEE ON MENTAL RETARDATION. THESE FINE

ORGANIZATIONS ARE EXCELLENT VEHICLES FOR ADVOCATING FOR THE



RIGHTS AND NEEDS OF PERSONS WITH DISABILITIES, AND SHARING
THE BEST OF U.S. PRACTICE AND LEGISLATION WITH THE REST OF THE
WORLD. |

* ADA IS CERTAINLY ONE OF THOSE LANDMARK PIECES OF
LEGISLATION TO WHICH THE PRESIDENT IS STRONGLY COMMITTED TO
ENSURE ITS FULL IMPLEMENTATION AND ENFORCEMENT. EVEN
BEFORE ASSUMING THE RESPONSIBILITIES OF HIS OFFICE, THEN
PRESIDENT-ELECT CLINTON EMPHASIZED THAT "IN A COMPETITIVE
'GLOBAL ECONOMY, OUR COUNTRY DOESN'T HAVE A SINGLE PERSON TO
WASTE -- OPPORTUNITY MUST BE OPEN TO EVERYONE." HE
IDENTIFIED ADA AS IN THE NATIONAL INTEREST, EXPLAINING THAT
"OUR ENTIRE NATION WILL SHARE IN THE ECONOMIC AND SOCIAL
BENEFITS THAT WILL RESULT FROM FULL PARTICIPATION OF
AMERICANS WITH DISABILITIES IN OUR SOCIETY."

‘1 AM ESPECIALLY PLEASED TO SALUTE JUSTIN DART AND PAT
WRIGHT AND OTHERS IN THIS AUDIENCE FOR THEIR GREAT EFFORTS
IN THE CREATION AND THE APPLICATION OF ADA. IT IS NOW
INCUMBENT ON US TO SHARE OUR EXPERIENCE WITH OTHER NATIONS
WHO COME TO US SEEKING TO STRENGTHEN THE LEGAL TOOLS FOR
EQUALITY FOR PERSONS WITH DISABILITIES.

* REHABILITATION ACT -- 20TH ANNIVERSARY ON SEPTEMBER 26, 1973

-LAYING THE GROUNDWORK FOR MANY OF THE CONCEPTS THAT



UNDERLIE THE ADA; SHOWING THE FEASIBILITY OF BALANCING THE
INTERESTS OF THE DISABILITY COMMUNITY, THE PUBLIC SECTOR AND
THE FEDERALLY ASSISTED ENTITIES IN ENSURING
NONDISCRIMINATION FOR QUALIFIED INDIVIDUALS WITH DISABILITIES.
*ON A DAY ON WHICH THE MASSIVE 1300 PAGE AMERICAN HEALTH
SECURITY ACT IS INTRODUCED, A TRIBUTE TO OUR COURAGEOUS FIRST
LADY IS DUE. IN MARCH 1993, MRS. CLINTON WAS AMONG THE 17 FIRST
LADIES PARTICIPATING IN THE WESTERN HEMISPHERIC CONFERENCE
ON PERSON WITH DISABILITIES. WITH HER INVOLVEMENT IT IS NOT
SURPRISING THAT THE CONFERENCE PRODUCED A VERY SUBSTANTIVE
"AGENDA FOR THE FUTURE' THUS, WE ARE ONE OF THE 34 NATIONS IN
THIS HEMISPHERE PLEDGED TO:
*ORGANIZE AND WORK TOGETHER TO ACHIEVE EQUALITY
OF OPPORTUNITY AND INDEPENDENCE FOR ALL PERSONS
WITH DISABILITIES;
+PLEDGED TO INSIST ON FULL PARTICIPATION OF PERSONS
WITH DISABILITIES IN THE PLANNING AND
IMPLEMENTATION OF ALL LEGISLATION, POLICIES, AND
SERVICES THAT AFFECT THEIR LIVES;
*PLEDGED TO ADOPT A GLOBAL PERSPECTIVE WHILE
ENCOURAGING CONCRETE ACTIONS AT THE LOCAL LEVEL
TO PROMOTE DISABILITY RIGHTS;



*PLEDGED TO ESTABLISH TECHNICAL ASSISTANCE AND
RESOURCE SERVICES THAT CAN HELP EACH NATION
ANALYZE ITS LAWS, DETERMINE SPECIFIC NEEDS FOR
CHANGE, DEVELOP EFFECTIVE LEGISLATION, AND CARRY
OUT THOSE LAWS PERTAINING TO PERSONS WITH
DISABILITIES.

AS MRS. CLINTON NOTED IN THE PREFACE TO THIS WESTERN |
HEMISPHERIC CONFERENCE, "THE CHALLENGE WILL BE FOR EACH
COUNTRY TO MOVE FORWARD WITH A PLAN TAILORED TO ITS OWN
| UNIQUE NEEDS AND POSSIBILI'-I‘IESA, AND FOR OTHER COUNTRIES TO
JOIN IN PROVIDING SUPPORT AND ASSISTANCE WHERE POSSIBLE."

AND IN ACCEPTING THIS AGENDA, PRESIDENT CLINTON UNDERSCORED
HEMISPHERIC CONQERNS THAT "FOCUSED NOT ONLY ON PROVIDING
OPPORTUNITIES FOR ALL PERSONS WITH DISABILITIES BUT ALSO ON
MAINTAINING THE DIGNITY AND WORTH OF EACH PERSON WHO ACTS
ON THOSE OPPORTUNITIES." HE CONCLUDED WITH THESE WORDS,

‘I LOOK FORWARD TO A CONTINUED CONTRIBUTION OF THE
UNITED STATES IN A HEMISPHERIC PARTNERSHIP THAT WILL PROVIDE
BETTER LIVES FOR ALL OUR CITIZENS WITH DISABILITIES."
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THERE ARE SO MANY WAYS, LARGE AND SMALL, FOR THIS
COUNTRY TO CONTRIBUTE TO SIMILAR PARTNERSHIPS AROUND THE
GLOBE:

1. LEADERSHIP: YOU WILL SHORTLY HEAR FROM DR. CHATER,
OUR SOCIAL SECURITY COMMISSIONER & NATIONAL SECRETARY OF
USCIR, TALKING ABOUT PARTNERSHIP. OUR APPOINTEES BRING DEEP
RESERVOIRS OF EXPERIENCE AND PASSION TO THE INTERNATIONAL
DISABILITY FIELD SUCH AS ASSISTANT SECRETARY JUDY HEUMANN IN
EDUCATION AND BOB WILLIAMS IN ADD. MY GOOD FRIEND, ASSISTANT
SECRETARY HEUMANN WILL BE SHARING HER KNOWLEDGE OF
INDEPENDENT LIVING CENTERS AND OTHER TOPICS WITH
CONFERENCE TOMORROW.

2. HUMAN RIGHTS REPORTING.
AS PART OF THE STATE DEPAR’I‘MENT’S MONITORING FUNCTIONS,
HUMAN RIGHTS REPORTS BY COUNTRY DUﬁ OUT JAN. 1994-- FOR THE
FIRST TIME, EMBASSIES AROUND THE WORLD HAVE BEEN INSTRUCTED
TO COLLECT INFORMATION ON HOW THE HUMAN RIGHTS OF PERSONS
WITH ’DISABILITIES ARE BEING RESPECTED

3. FULBRIGHT FELLOWSHIPS.
IN AN EARLIER LIFE, I WAS FORTUNATE ENOUGH TO SPEND A YEAR AS

10



A FULBRIGHT IN TEL AVIV RESEARCHING HUMAN RIGHTS AND MENTAL
DISABILITY, CONSULTING ON REFORM LEGISLATION AND HELPING TO
CREATE A DYNAMIC ADVOCACY OFFICE FOR PERSONS WITH
DISABILITIES. THE GOOD NEWS ABOUT MY WORK SITE WAS ITS
PROXIMITY TO THE MEDITERRANEAN, THE BAD NEWS WAS ITS
PROXIMITY TO SADDAM HUSSEIN'S SCUD MISSILES. IN SOMEWHAT
MORE TRANQUIL SETTINGS, FULBRIGHTS IN PRAGUE, IN BUDAPEST
AND ELSEWHERE HAVE FURTHERED RESEARCH AND TEACHING ABOUT
DISABILITY ISSUES.

4. OVERSEAS FELLOWSHIPS THROUGH WORLD INSTITUTE ON
DISABILITY AND THE INTERNATIONAL EXCHANGE OF EXPERTS IN
REHABILITATION PROGRAMS. THE INSTITUTE HAS HAD NEARLY 60
FELLOWSHIPS, WHILE THE INTERNATIONAL EXCHANGE OVER ITS LONG
'SPAN HAS HAD OVER 150 FELLOWS. DIANE WOODS AND MANY OF THESE
INTERNATIONALLY RECOGNIZED EXPERTS ON YOUR PROGRAM THIS PM.
THEIR SUPERBLY USEFUL PROJECTS HAVE HELPED US TO DISCOVER
THE BEST PRACTICES IN THE WORLD AND TO BRING THIS LEARNING
HOME. (EX. FROM SWEDEN WE CAN LEARN HOW TO REPLACE
GUARDIANSHIPS AND BUILD SYSTEMS OF PERSONAL SUPPORTS.)

5. HUMANITARIAN AND REFUGEE PROGRAMS
THESE PROGRAMS INEVITABLY TOUCH ON DISABILITY; WE PROCESS

APPLICATIONS FOR REFUGEE STATUS WITHOUT DISCRIMINATION

11



J

BASED ON DISABILITY STATUS; OUR OVERSEAS ASSISTANCE PROGRAMS
. AT REFUGEE CAMPS THAT SEEK TO AMELIORATE DISABILITIES CAUSED
BY WAR, DROUGHT, FAMINE OR ALL OF THE ABOVE. IN ASiA WE
SUPPOR’f "HANDICAP INTERNATIONAL," THAT IN CAMBODIA IS
DEALING WITH THE VICTIMS OF WAR, AND THE TRAGIC MAIMING OF
CHILDREN AND ADULTS BY LAND MINES THAT HAVE BEEN SOWN IN
THE PAST--- EFFORTS TO SECURE PEACE WHETHER IN MIDDLE EAST
OR IN OTHER HOT SPOTS, ARE ONE MEANS OF THE WAYS OF

PREVENTING DISABILITY.

6. RESEARCH-- HOST OF TECHNOLOGY AND SCIENCE
PROTOCOLS OVERSEAS. *

"IN INDIA 76 MILLION RUPEES OVER 5 YEARS TO DEVELOP MODELS FOR
REHABILITATION FOR PEOPLE WITH DISABILITIES IN RURAL AREAS. AT
THE UNIVERSITY OF LJUBJANA, IN SLOVENIA. THE UNITED STATES IS .
SUPPORTING A THREE YEAR TECHNICAL TRAINING PROJECT TO
DEVELOP TECHNOLOGY TO IMPROVE ELECTRICAL STIMULATION TO

ENHANCE BODY LOCOMOTION

7. SUPPORTING EMERGING LEADERS IN THE DISABILITY FIELD
PRAGUE PROGRAM---(SEE COMMENTS BELOW FROM ONE OF THOSE
STUDENTS.)
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'RUSSIAN PROGRAM THROUGH WID & WORLD LEARNING TO DEVELOP
LEADERSHIP, INDEPENDENT LIVING CENTERS, MEDIA AWARENESS, AND
TECHNICAL ASSISTANCE IN THE LAND OF FORMER FOES. THOSE OF US
WHO TAKE PART IN "PARTNERSHIPS FOR INDEPENDENCE" OFTEN COME
AWAY INSPIRED BY OUR OVERSEAS COLLEAGUES. AFTER SPENDING A
WEEK THIS SPRING IN PRAGUE AS FACULTY MEMBER AT THE JDC
TRAINING INSTITUTE, I WAS DEEPLY MOVED BY THE HERCULEAN
EFFORTS BY REHABILITATION PROFESSIONALS TO CREATE bISABILITY
SERVICES IN AN ENVIRONMENT THAT FORMERLY SHUNNED OR PUT
AWAY PEOPLE WITH DISABILITIES. ONE OF THE STUDENTS HAD TO
LEAVE HER PROFESSION AS A SURGEON TO CREATE FROM SCRATCH A
SCHOOL AND COMMUNITY SUPPORTS FOR A CHILD LIKE HER SIX YEAR
OLD SON. MAY I SHARE A PART OF HER RECENT LETTER WITH ITS PLAY
OF LIGHT AND SHADOW. [EXTRACT FROM MOVING LETTER READ ABOUT
BUILING DISABILITY SERVICES FROM SCRATCH IN BRNO].
WE MUST TAKE UP THEIR INVITATION. I WILL NEVER FORGET
REHABILITATION PROFESSIONALS LIKE HANA

8. TECHNICAL ASSISTANCE -- WE HAVE OAS EXPERTISE TO
SHARE, ESPECIALLY LEGISLATIVE. RECOGNIZED NEED FOR THE
SHARING OF INFORMATION, RESOURCES, AND EXPERIENCE ONE rI‘.OPIC:
HUMAN AND CIVIL RIGHTS OF PERSONS WITH DISABILITIES MUST BE

LEGISLATED IN ORDER TO SUPPORT THE PROCESS OF AWARENESS AND
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CHANGE." OAS REPORT AT 10.

ESPECIALLY CARIBBEAN GROUP SEEKING "PERSONS QUALIFIED TO
DRAFT LEGISLATION, PERSONS W/DISABILITIES, PARLIAMENTARIANS
KNOWLEDGEABLE IN DISABILITY LAW, PARENTS OF PERSONS WITH
DISABILITIES, AND OTHERS.." iD AT 12 |

OAS ESTIMATES 80 MILLION PERSONS WITH DISABILITIES ALL
POTENTIAL CONTRIBUTORS TO THE INTER-AMERICAN ECONOMY.

WE SHOULD FIND WAYS TO HEED THESE CALLS, TO SHARE THE
HARD-WON EXPERIENCE AND SWEAT-STAINED PRODUCTS OF OUR
DOMESTIC LABORS. |
IN SUMMARY, THE US HAS A LONGSTANDING INTEREST IN DISABILITY
RIGHTS AND THE INCLUSION OF CITIZENS IN EVERY MODE OF LIFE.
THAT COMMITMENT FLOWS FROM THE DEMOCRATIC PRINCIPLES AND
HUMAN RIGHTS IMPERATIVES THAT HERALD THE VERY BIRTH OF THIS
" NATION. PRESIDENT WILLIAM JEFFERSON CLINTON DRAWS
INSPIRATION FROM THE WORDS OF ANOTHER JEFFERSON, "WE HOLD
THESE TRUTHS TO BE SELF-EVIDENT THAT ALL MEN ARE CREATED
EQUAL." IT IS NOW PAST TIME TO ENSURE THAT MEN AND WOMEN
WITH DISABILITIES IN THIS COUNTRY AND ABROAD SHARE FULLY IN
THE INALIENABLE RIGHTS OF PERSONHOOD -- TO LIFE, TO LIBERTY
AND TO THE PURSUIT OF HAPPINESS."

THANK YOU FOR YOUR EFFORTS TO REALIZE THOSE RIGHTS.
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"DEPARTMENT o EDUCATION

. 4 STATE CAPITOL MALL - LITTLE ROCK, ARKANSAS 72201-1071 » (501)682-4475
John H. Fincher, ntarim Diractor, General Education Division

August 16, 1993

TO: Carol Rasco
Special Assistant to the President
for Domestic Affairs

FROM: o Diane Sydoriak
Associate Director, Special Education
SUBJECT: Annual Meeting of the National Association of
State Directors of Special Education (NASDSE)

Thank you for agreeing to be the kKeynote speaker at the
opening session of the NASDSE meeting to be held here in
Littie RocKk. The openind session is scheduled to begin at
1:00 PM on Sunday, November 14, 1993. My best guess 1is that
the first 20-30 minutes will be the preliminary welcomes by
the president of the association, Arkansas Department of
Education's Directeor, Governor (if possible), etec. I
anticipate that you will be on at approximately 1:20-30.

You are scheduled for cne (1) hour,

As we discussed earlier, it will be absolutely wonderful if
you can get a taped welcome and message from the President.
Just let me know what type of equipment will be needed to
show it.

As background information the concerns that I am hearing
from my colleagues in education is that it appears that the
role of education has taken a back seat to the other issues
surrounding thz individuals with disabilities. I think that
it would ba helpful if you can reinforce the
Administration's commitment to the education of individuals
with disabjlities as well as the commitment to independent
living, supported employment, rehabilitation services and
long~-tern health care. We have invited Judith Huenmanh to
address the group on either Monday or Tuesday at her
convenience. Wes have also reserved time on the program for
representatives from the Qffice of Speclal Education
Programs to address the group.

If there is anything I can do to assist you prier to this
neeting, please let me know.

STATE BOARD OF EDUCATION: Chaitrnar - ELAINE SCOTT, Litle Rock & Vice Chairman - RICHARD €. SMITH, JR., Tillar
Members: CARL E. BAGGETT, Rogers¢WILLIAM B, FISHER, Paragould$JAMES M. LLEWELLYN, JR., Fort Smith-JAMES A, MCLARTY I, Newport
4 BAE RICE PERRY, Akadeiphia ¢ SHERRY WALKER, Liwle Rock & NANCY 'VI. WOOD, Linde Rock
An Equal Opportunity Employsr



September 22, 1993

TO: Carol H. Rasco
FROM: Bill Galston
SUBJ: Elementary and Secondary Education Act
Attached, as we discussed earlier today, you will find the
introduction to the Department of Education's narrative summary
of the administration's proposed reauthorization of the
Elementary and Secondary Education Act. As you'll see, the
entire bill is organized around five principles:

o high standards for all

o a focus on teaching and learning

o more local flexibility and less federal regulation

o parental and community involvement

o targeting of resources to areas of greatest need



INTRODUCTION

The reauthorization of the Elementary and Secondary Education Act is about a $10 billion-a-
year investmnent in America’s future. It’s about reshaping that investment—by far the federal
government’s largest in K-12 education—so that all children in America will develop the
knowledge, skills, and habits of mind we once expected of only our top students. It’s about
supporting the conditions to make GOALS 2000 a reality by improving America’s schools,
particularly those that serve disadvantaged children. Through upgrading instruction,
professional development, and accountability, and aligning these elements with high
standards, federal resources can provide the support that teachers, other school staff, and
parents will need to enable all children to become effective learners.

Whether we succeed or fail will make a world of difference. For our children, it will mean
the difference between finding doors open or closed to them when they are adults—doors to
high-wage jobs, doors to participation in our democratic society, doors to personal fulfillment
and quality lives. For our nation, it will mean the difference between economic prosperity
and world leadership, or a decline in our standard of living and influence around the globe.
That is what is at stake in this eighth reauthonzauon of the Elementary and Secondary
Education Act (ESEA).

WHAT ESEA DOES

Established in 1965 as part of President Lyndon Johnson’s War on Poverty, ESEA offered
federal support, for the first time, to schools in low-income communities. It opened a new
era of federal involvement in education—an era where federal assistance would focus on
students who stand to gain the most from it: poor children.

Over the years, Congress amended and expanded the Act seven times, creating programs to
help children who speak little English, migrant children, neglected and delinquent
youngsters, and other special children. Over time, other programs were added to support
school improvement that would benefit all students throughout the country. The early 1980s
witnessed a consolidation of dozens of small categorical grant programs into a block grant
for fostering school improvement. Other programs were launched to improve math and
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science instruction and to free schools from drugs. Smaller programs were offered over the
years to promote school desegregation and to unleash innovation.

Over nearly 30 years, ESEA has contributed to improvements in American education. The
needs of at-risk children, once ignored, are now recognized; and the academic achievement
of these children has improved, particularly in basic skills. Public awareness about the role
of schools in combating illegal drug use has grown, and most schools have curricula and
policies to prevent drug abuse. Professional development opportunities have expanded, as.
has support for instructional innovation.

Yet despite these promising developments, the hopes for ESEA have not been realized to
anyone’s satisfaction. Evaluations indicate that ESEA resources have seldom triggered the
kinds of transforming changes that our schools need—particularly in economically
disadvantaged communities. These evaluations also suggest why: funds are spread thinly,
instead of being targeted where the needs are greatest. Resources are used to address narrow
categories of need, instead of addressing the broad learning needs of children. Federally-
supported projects tend to operate in isolation, instead of as an integral part of the whole
school. Professional development is superficial, rather than part of a strategy to improve -
teaching and learning. Too often, schools go it alone, instead of enlisting parents and the
community in addressing problems. In short, the traditional add-on programs supported
under ESEA are not powerful enough to help Americans reach the National Education Goals.

Research confirms these findings. And it points to how American education must change.

How AMERICAN EDUCATION CAN CHANGE
UNDER OUR PrOPOSAL FOR ESEA

We want to foster an "ethic of learning" across America. This ethic begins with a
straightforward premise: high standards will replace minimum standards—high standards for
ALL children.

Somehow we got the idea, years ago, that children must learn simple skills before using
those skills to think and to solve problems. Today we know that isn’t the case. Research
has demonstrated that content-rich instruction is indispensable for all children, at every stage
of intellecrual development. Yet many children, particularly low-income and low-achieving
children, fill out endless drill-and-practice worksheets while their more advantaged peers read
novels, create stories, tackle multi-step math problems, and design and conduct science
experiments. The latter is the kind of learning we want for all children in America. ESEA
will insist that all children get it, so that all children both master the basics and learn how to
solve problems. ‘
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To help all children reach high standards, all parts of school systems will be aligned to the
challenging standards states are developing. We’ve learned from decades of reform that
piecemeal reform doesn’t work. We’ve also learned a lesson from other countries—the ones
whose students keep outperforming ours in mathematics and science. Those countries build
their tests and curricula around high, clear standards. They tie teacher preparation,
certification, and ongoing professional development to those standards. They target their
resources to achieve those standards. In short, high expectations—clear definitions of what
all students need to know and be able to do—drive their whole education systems. If the
U.S. is to become an education superpower, ESEA must encourage that kind of "systemic"
reform, so that all parts of the system—at every level, including the federal government—
work together to move all students toward high standards. Under our proposal for ESEA,
Title I, bilingual education, and dozens of other federal programs will become integral to,
not separate from, state and community education reforms that center on high standards.

To help all teachers teach to high standards, professional development will be intensive,
ongoing, and part of every teacher’s job. If we expect all children to reach world-class
levels of performance, we must offer serious professional development opportunities for the
adults who must help them get there: teachers. Professional development around the best of
an array of high-performance instructional strategies—individual and team learning, team
teaching, writing across subject areas, interdisciplinary instruction, in-depth and long-term
projects, new technologies, and many more—must be available to teachers across the
country. It won't happen under the current haphazard, short-term approach to staff
development. That approach must be replaced by substantial, in-depth, and continuing
opportunities for teachers to develop the knowledge and skills they need—opportunities that
_ESEA will encourage and support. :

Schools alone cannot ensure that every child reaches high standards. It’s going to take
parents, working much more closely with schools. Many parents want schools to offer
practical guidance about what they can do to help their children learn well and succeed in
school. Schools must see it as part of their job to supply that information and to assist all
parents in becoming partners in their children’s education. Both schools and parents must be
encouraged to reach out to each other, for the sake of children.

Schools also must work closely with other partners in the community. For many schools and
communities in low-income areas, it’s going to take a particularly intensive effort. More of
our children than ever live in poverty, in unstable families and communities, in conditions
that militate against reaching the National Education Goals. Many of these children and their
families need help. They need health and social services that are coordinated, not
fragmented. To provide such services—and to strengthen families—communities must create
integrated systems of support. That requires new partnerships—partnerships not only among
local agencies and within communities, but among communities, their state, and the federal
government. |
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Partnerships must be based on a premise: government at all levels will offer opportuniry in
exchange for responsibility, expanded flexibility in exchange for berter accountability. There
have to be goals and a consensus driving the hard work of transforming schools. And the
vision must be embraced by the people who must do the hard work—teachers, parents, and
others who work with children daily. That’s why decisions about a particular school are best
left in the hands of the principal, teachers, and parents of that school. This is what our
ESEA proposal aims to promote.

To ensure clear accountability, information on performance will be built into efforts ar all
levels. Assessments of student learning must focus on high standards, not the minima of
norm-referenced multiple-choice tests. Rather than having separare accountability systems
for federal purposes, states must be able to use results from their high-standards assessment .
systems to fulfill federal accountability requirements. Schools must use assessment results to
continually improve. And there must be consequences for their performance—recognition for
exemplary progress, and assistance when schools are stalled. Also, schools must keep
parents and the community informed about how well they are reaching their goals. These
kinds of accountability are essential to ESEA.

These ch:inges are important for all children, but particularly for children who have the
farthest to go to reach high standards—children who are poor or have special needs.

The federal government contributes only 6 percent of America’s elementary and secondary
school dollar, most of it under ESEA. For this small contribution to advance equity and -
excellence, federal dollars must offer leadership and a partnership to achieve cutting-edge
improvements.

Our proposal will do that. It emphasizes changing whole schools and school systems, not
just federal programs. It targets resources to schools and children that have the farthest to go
toward—but the most to gain by reaching—world-class levels of achievement. It encourages
real changes for millions of teachers, parents, children, and others. Change is hard. But our
proposal makes it possible through a new kind of partnership among schools, communities,
states, and the federal government to ensure that America’s chiidren reach world-class levels
of achievement.
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FIVE DIRECTIONS FOR ESEA

If we are to reach the National Education Goals and if all our children are to learn what they
need to know and be able to do, ESEA must set five clear priorities:

1. HIGH STANDARDS FOR ALL CHILDREN—WITH THE ELEMENTS OF
EDUCATION ALIGNED, SO THAT EVERYTHING IS WORKING TOGETHER TO HELP
ALL STUDENTS REACH THOSE STANDARDS. V

Children seldom learn more than we expect of them—yet ESEA programs often emphasize
low-level basic skills. It is time to break the conspiracy of low expectations. It is time for
states and communities—in concert with families and educators—to create and use high
standards as the starting point for improving school and student performance. And it is time
for the largest federal effort in education, ESEA, to encourage them to do so.

We’ve learned that...
® - We can expect much more of students, particularly poor children.

Asian parents and children are more likely than Americans 10 say that effort and hard
work, rather than innate ability, determine how well a child does in school.! Our
children get the message: if innate talent matters more than effort, why work hard at
learning? No children suffer more from this myth than poor children, who are the
most likely to struggle against the undertow of low expectations.

The Commission on Chapter 1 concluded that:

the Jow expectations in our suburban schools are kigh in comparison to

expectations in urban schools and rural schools with concentrations of children

in poverty. And...this absence of challenge, of rigor, is dulling the minds and

dashing the hopes of millions of America’s children. Our. low expectations are

consigning them to lives without the knowledge and skills they need to exist

anywhere but on the margins of our society and consigning the rest of us to
forever bear the burden of their support.?

"The fact is," the Commission continues, “that we know how to educate poor and
minority children of all kinds...to high levels.” Elementary school teachers
overwhelmingly say that their Chapter 1 students are capable of learning the material
they’re supposed to be taught.> And research on effective schools shows that, when
schools serving disadvantaged children set high expectations, students. produce
tremendous results.

Introduction — 5 | 9/13/93



In New York City, the Mohegan School offers many low-income children a
"classical education” with hands-on learning. Fifth graders read Treasure
Island, not just to do another book.report, but to act out the trial of Long
John Silver. Second graders study Egypt and dramatize the mummification
process, with one child playing the role of the priest while another carries
jars of oils and sings. Children pick up a paintbrush to imitate Monet and
learn about Rembrandt. - As a result, reading scores climbed 10 percent;
student and teacher attendance rose; and suspensions dropped to zero.

Using standards to drive changes in curriculum, instruction, assessment, and other
elements of education can make a powerful difference in student performance.

In the mid-70s, schools across America went back to the basics and focused on low-
level skills. Instruction and tests were aligned with "minimum competence”
standards. The result: many poor and minority students attained those standards and
improved their basic skills.* But now we need to set our sights higher. The skills .
needed in the 1970s are insufficient for the jobs and challenges of the 21st century.

Other countries, particularly those where students outperform ours, use high standards
to guide the development of instruction, assessment, teacher development, incentives

for student and school performance, and more. Many states are moving forward with
new curriculum standards, performance levels, and assessments to monitor progress in
reaching these standards (Exhibit 1).

Under our proposal, schools would raise standards for all students. And the educational
pieces, including federal programs, would work together to help all children reach those
standards.

>

Schools, school districts, and states would use ESEA funds to help students reach the
high standards being developed by states. States would submit plans establishing
challenging standards for all children and two high-performance levels—proficient and.
advanced—to determine whether children, including those served by federal programs, .
have met those standards. If the state is participating in the GOALS 2000: Educate
America Act, its standards for ESEA would be the same as those the state has
developed through GOALS 2000. These standards identify essential knowledge and
skills and would be informed by the voluntary national standards. These same high
standards would apply to students served through all programs: Title I, migrant
education, Indian education, bilingual education, and others. States would define in
their plans standards that would drive changes in all the components affecting teaching
and learning—curriculum, instruction, professional development, school leadership,
student assessment, parent involvement, and more.
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States are moving forward with new curriculum frameworks,
standards, assessment, and state monitoring systems.

Number of States

Exhibit 1.
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Data are for the 50 states, the District of Columbia, and Puerto Rico. In some
Monitoring Systems (Pechman & LaGuarda, 1983).

cases, no information was available, so the totals do not sum to 52.
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Note
Source: Status of New State Curriculum Frameworks, Standards, Assessments, and



For example, new provisions in the Indian Education program would support high
standards for Indian students—the same as for all students—by requiring school
districts to specify in their applications for Indian Education funds the performance
goals for Indian students, how federal, state and local programs will address their
needs, and how student progress will be assessed. States would be given new roles
and responsibilities for ensuring adequate provisions in the education of Indian
children and adults, and new funding for those with approved plans.

Supporting high standards for teaching and learning would apply as well to
educational programs in state juvenile facilities. In the Title I program for Neglected
and Delinquent Youth, juvenile correctional institutions would need to provide at least.
20 hours of weekly instruction as a condition for receiving federal funds. This would
double the amount of instruction now required, bringing instruction in juvenile
facilities more in line with what local school districts offer.

Federal accountability requirements would be integrated with each state’s reform plan
to support teaching and learning to high standards. This would focus assessment on
what matters—what students need to know and be able to do—rather than on what
students across the country actually knew several years ago.

2. A FOCUS ON TEACHING AND LEARNING.

In the past, opportunities for the professional development of teachers and other school staff
have been haphazard, short-term, and ineffective. It’s time to make professional
development a vehicle for reform. If teachers are to help all students reach high standards,
and if principals are to lead schools and communities in creating conditions that enable all’
students to reach those standards, federal programs can help. '

We’ve learned that... -

Opportunities for professional development today are inadequate.

Current ED programs fund much professional development; however, the amount
provided to each teacher, and especially the design of professional development
experiences, are often inadequate to equip participants for teaching to ambitious
standards. Professional development typically is brief, unconnected to reform efforts
affecting the entire school, and lacking in follow-up.

Although the Eisenhower Math and Science Program has reached at least a third of
teachers responsible for math and science, on average it supports. according to the
most recent evaluation, only six hours of inservice development per teacher
yearly—hardly enough to help math teachers teach to the voluntary national math

~ standards, for instance. Title I staff development is generally limited to short
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workshops that cover multiple topics superficially, topics that are often disconnected
from the instruction students get in the regular classroom.

Research suggests that to support real changes in teaching and schooling, professional
development must be much more intensive and long-term. A study of successful
change efforts in urban high schools found that teachers received at least 30 days of
professional development and assistance during a school year, over a three- or four-
year period.’

We can build on existing professional development efforts that are intensive, systemic,
long-term, and well-designed.

Effective professional development creates learning opportunities for most or all of
the school staff, gives teachers more say in school decisions, and helps teachers
develop intellectual tools for solving problems that arise.® Furthermore, in order to
teach to high standards, many teachers must develop a more comprehensive
knowledge of their subject matter and learn new strategies of teaching students,
assessing their performance, managing the classroom, and working with parents.’

Teacher networks and special institutes have helped teachers deepen their knowledge
of subjects they teach, as have professional associations in recent years. These efforts
stand in stark contrast to the "packaged” workshops offered by many school districts,
which can contribute little to the more ambitious reform agenda of continuous
improvement.?

The New Stanley School in Kansas City, Kansas builds time for teacher
development into the school year. Students come to school for 10 weeks,
on average, and then are dismissed for a week—four times a year—so that
teachers can learn new approaches and prepare together for the next 10
weeks of imstruction.

Under our proposal, teaching and learning would take center stage. For example:

>

Federal programs would create opportunities for school staff renewal. District and
school plans for Title I programs, for instance, would describe how teachers and
other staff will engage in sustained and intensive high-quality professional
development. To improve the design and operation of schoolwide programs, the blll
would institute a state-designed system of school support teams of experienced
teachers and others who are knowledgeable about the research on effective
instructional strategies and ways to put them into practice. These teams would help
schools design and implement schoolwide programs that focus on reforming
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instruction and addressing the needs and raising the performance of all disadvantaged
children. :

‘A transformed Eisenhower program would support sustained, intensive, high-quality
professional development to enable teachers to teach to state content standards in all
the core academic areas. Greater funding could be available through consolidation of
the existing Chapter 2 program with Eisenhower.

"Thematic maps” are a powerful tool for asking questions about the patterns
of birthrates, water quality, or any other phenomenon across the country or
world. That’s why several dozen Tennessee teachers learned to make such
maps this summer at a two-week Geography Institute. After the institute,
teachers not only apply the new skills in their own classroom; they also
make presentations about those skills to their colleagues. In addition, many
will attend at least one of the eight half-day workshops held across
Tennessee during the school year on problems that geography can help
unlock—problems such as water quality, natural preservation in Latin
America, and others. Each workshop draws up to 200 teachers (since
1986, 500 have participated). The workshops and institutes are part of
Tennessee’s Geographic Alliance, which boasts some 3,500 teacher
members. Similar Geographic Alliances have been formed to improve
geographic teaching and learning in every other state.

Federally funded technical assistance would support school-based professional
development. It would prov1de direct access to new ideas through technology and
would encourage the expansion of professional networks of teachers and other school
staff. A system of regional technical assistance centers would promote coordination
and coherent strategies across federal programs, and would assist states and
communities in implementing improvements.

School staff would become partners in implementing change, through professional
networks and school support teams for Title I schoolwide programs. Distinguished
educators and schools would provide assistance and serve as mentors for Title I
schools. Schools would encourage and help parents to become full partners in the
education of their children.

A new technology program, along with the extension of the Star Schools program for

distance learning, would support innovative uses of technology to assist teachers and
schools in expanding learning opportunities to help students reach high standards.
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A new Fund for the Improvement of Education, replacing the old Fund for Innovation
in Education, would provide national support for reform efforts, including the
development of curricula and assessments keyed to high standards, and the recognition
of successful schools and programs.

A new Arts in Education program would support the development of curricula and
instruction in the arts, to be included among the core subjects in Goal Three of the
National Education Goals.

3. FLEXIBILITY TO STIMULATE LOCAL SCHOOL-BASED AND DISTRICT
INITIATIVE, COUPLED WITH RESPONSIBILITY FOR STUDENT PERFORMANCE.

Too much energy around federal programs goes into complying with regulations instead of
improving the quality of teaching and.learning. Radical improvements require radical
changes in the way everyone does business, :including the federal government.

We’ve learned that... -

- Decentralized decision-making in the context of clear goals is key.

Excellence in education cannot be remote-controlled from Washington. Decisions
about a school’s staffing, budget, instructional resources—all the means for helping
students in that school reach high standards—are best left to adults who work with
those students daily: the school’s teachers, principal, and parents. But making
school-site decision-making work takes knowledge and skills that many teachers,
principals, and parents do not have. And. it requires a level of support most states
and local school systems lack the capacity to provide. All this points to new roles
and new ways of doing business at all levels of government. The quality of reaching
and learning must become the focus of monitoring and assistance. And there must be
incentives for reaching higher levels of performance.

Chapter 1 monitoring continues to concentrate on reviewing documentation,
not on reviewing the quality of instruction, professional development, and
parent involvement. In one state monitoring guide, the words "teaching"
and "learning" do not appear once in over 100 lines of text.’

To improve teaching and learning, schools need ﬂaxzbzlzry to craft whole school
approaches.

Research shows that effective schools are characterized by an ethos of learning,
positive expectations for all children, and effective school leadership. Research
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documents further that when the target of change is the entire school, not just the
poorest performing children, schools serving even the most disadvantaged can

. succeed. The flexibility and school-level accountability accorded to Title I schoolwide
programs can help create a climate that encourages whole school transformation,
particularly in schools that serve concentrations of poor children.

Under our proposal, schools and communities would have greater flexibility—and greater
responsibility for student performance. For instance:

> A broad waiver authority would permit the Secretary to remove federal obstacles
standing in the way of state and community efforts to design and deliver
comprehensive services and bring about systemic reforms. Those efforts would have
to promote the purposes of the law, and civil rights regulations could not be waived.

> A state could submit a single coherent plan to the U.S. Department of
Education—instead of multiple, uncoordinated plans-—showing how the state aims to
use all federal programs to move itself and its communities toward the National
Education Goals and high standards for all students. ~

> A state developing an accountability system based on high standards could use that
~ system to satisfy federal accountability requirements. Rather than testing all students
for Title I programs, as the law currently requires, states would test children at
several key grade levels. This would eliminate duplicative and sometimes wasteful
‘~’festing It would mean less red tape and paperwork, more attention to the
-improvement of teaching and learning. And it would provxde a meaningful context
for states to offér real incentives to schools for improving student performance, as
well as require remedies to correct failure.

> Under Title I, schools and school districts wouild be subject to corrective actions for
continuous failure to make adequate progress. Rewards would also be available for
success.

> More high-poverty schools would be encouraged to adopt schoolwide approaches in
Title I, by {owering the eligibility threshold from 75 percent poverty to 65 percent in
1995, and to 50 percent in the subsequem years. In schools where at least half the
children are poor, an appropriate aim for this federal program is to strengthen the
whole instructional program.

> Whole-school approaches would be expanded under Title I to allow inclusion of funds
from other federal programs without requiring burdensome recordkeeping. For
example, professional development, a key component of school improvement, would
not have to be accounted for separately. This would provide flexibility in operating
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programs, in return for better achievement among children those programs aim to
serve.

A public charter schools initiative would encourage teachers, parents, and others to
create their own high-performance schools, schools within schools, or clusters of
schools, outside the constraints of certain rules and regulations.

When it opened in September 1992, City Academy was the first state-
sanctioned charter school in the nation. The "charter" status of this public
school frees it from most state rules and regulations, so teachers can offer
flexible, innovative instruction to some 30 St. Paul, Minnesota students who
were not succeeding in traditional schools. Classes are small,
individualized, and held four days a week—on Mondays, Wednesdays,
Thursdays and Fridays. On Tuesdays, students build homes, work at the
zoo, or perform some other community service, which is required at the
Academy. On Thursdays, they listen to guest speakers and participate in
various activities. After only one year of operation, the school will see 15
of its 17 graduates go on to postsecondary institutions.

City Academy is one of a handful of charter schools permitted under a
Minnesota bill approved. in 1991. Since then, five other states have passed
similar laws. Each is allowing a limited number of public schools to sweep
-away virtually all state rules and regulations—except requirements for civil
rights, health and safety, and financial audits—in exchange for better results
in student learning. '

Schools and districts with large concentrations of students with limited English
proficiency (LEP) would be eligible for bilingual "comprehensive school” and
"comprehensive district” grants. These grants would enable schools and districts to
include all their teachers in staff development geared toward teaching LEP students.

Whole-school approaches would be phased into.the Jacob K. Javits Gifted and .
Talented Education Program. The aim is to develop the talents of all students in
participating schools, particularly students in low-income communities.

In programs for neglected and delinquent youth, institutions would pool Title I and
other federal (and state) education funding to operate institution-wide education
programs. Such efforts, which might include vocational education, would focus on
preparing youngsters for life outside the institution.
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. 4. LINKS AMONG SCHOOLS, PARENTS, AND COMMUNITIES.

National polls indicate that teachers, parents, principals, and the public feel that they are not
working together on behalf of children.!® Too many parents see education as solely the
school’s responsibility. Too many schools don’t ensure communication between parents and
teachers. Too many social services are delivered through a maze of federal, state, and local
programs—all with different funding sources, different missions, and different (and
sometimes conflicting) eligibility requirements.

It’s time to take to heart an African proverb: "It takes an entire village to educate one
child." It’s time to support parents and integrate services to help the whole child and the
whole family.

We"ve learned that...

®  Schools alone cannot ensure that all students reach high standards, particularly
schools in high-poverty communities.

All parents can help their children do well in school by creating an environment
supportive of learning at home. Many parents want to do so, but sometimes they
don’t know how. Research points to at least four ways that all parents can influence
their children’s learning: by keeping tabs on how children spend their leisure time,
by monitoring youngsters’ TV-viewing, by encouraging children to do their best in
school and on homework, and by creating a climate at home that is conducive to
learning. Research also shows that fewer parents in low-income communities,
compared with parents in middle- and upper-income commuanities, do those things.
Schools can do something about this. They can act on the assumptions that parents
are true partners in education and that virtually all parents want to help their children
do well in school. They can recognize with parents their mutual responsibilities to
support children’s learning. They can provide parents with specific suggestions, on
an ongoing basis, about ways to encourage learning at home. And schools can work
with other partners in the community to see that families get additional help if they
need it.

Low-income communities face special challenges. According to their teachers,
children in high-poverty schools are much more likely to have health or hygiene
problems, and they are less likely than children in other schools to get enough -
nutrition and rest. So it is no wonder that children in high-poverty schools, according
to teachers, are more likely to experience poor concentration, emotional problems,
and difficulty following directions. Absenteeism and truancy, which are often

~ precursors to dropping out, are also more prevalent in high-poverty schools. Again,
it is no surprise that 10th grade students in high-poverty schools are more than twice
as likely to drop out as students in schools with little poverty. We must change these
trends. :
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Under our proposal, parents would be enlisted to help their children do well at school.
And schools and communities would coordinate services in ways that make a difference in
the learning and lives of children and families. For example:

> Schools that receive Title I funds would enter into compacts with parents that spell
out the goals, expectations, and shared responsibilities of schools and parents as
partners in student success. Compacts would form the basis of teacher-parent
conferences, where parents and teachers would discuss the progress of the child and
how better performance can be encouraged. Title I schools and local educational
agencies would be required to inform parents. about the National Education Goals,
about the state content and performance standards, and about how the Title I program
will be linked to the state standards. Parents would be provided training
opportunities, including literacy training if necessary, to assist their children in
meeting higher standards.

> The Even Start Family Literacy Program would strengthen targeting of services to
families most in need and extend eligibility for this intergenerational literacy program
to teen parents, who are among the most needy.

> ‘The renamed Safe and Drug-Free Schools and Communities Act would expand
authorized activities to include violence prevention. It would promote comprehensive
drug and violence prevention strategies for making schools and neighborhoods safe
and drug-free. ' ~

> Title I services would be coordinated with other educational services, particularly with
Head Start and other early childhood programs—as well as school-to-work
programs—to enhance the impact of those programs. School districts also would be
encouraged to coordinate and integrate Title I, to the extent feasible, with health and
social services supported through other funding.

> In high-poverty elementary schools, Title I could support health screenings, serving as
the funding source of last resort. '
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In the portable classrooms at the edge of its playground, Hamiiton
Elementary School is participating in a quiet revolution. Here, five "family
service advocates,” representing as many agencies, are brokering services
for families of children attending Hamilton, the school with the highest
mobility rate in San Diego. The effort, "New Beginnings,” was launched
two years ago with a clear mission: to strengthen and support families.
The advocates and their agencies carry out. that mission by offering families
a seamless system of integrated services. They have shifted from solving
single problems to helping whole families.

5. RESOURCES TARGETED TO WHERE NEEDS ARE GREATEST AND IN AMOUNTS
SUFFICIENT TO MAKE A DIFFERENCE.

Federal support is spread too thinly across too many schools. It’s time to turn that around.
ESEA programs must target communities and schools that have the least capacity, and the
greatest need, to create conditions for high-performance teaching and learning.

‘We’ve learned that. ..

Obstacles to learning tend to be concentrated in schools where poverty is
concentrated. Concentrating federal resources in impoverished areas helps poor
schools and commuriities remove those obstacles.

In schools serving many children who live in poverty, academic performance tends to
be low, and obstacles to raising performance tend to be great. Over half the students

" in schools with the highest concentration of poverty are low achievers, compared with

only 8 percent of students in schools with the least poverty. Achievement of the
"average" student in high-poverty schools is lower than the achievement of Chapter 1
students in low-poverty schools.!! Moreover, the achievement gap widens from the
early elementary grades into junior high school (Exhibit 2).

If we continue giving a little to everyone, resources will not be concentrated in
amounts sufficient to make a difference.

Two-thirds of all public schools receive Chapter 1 funding, including almost half of
the least needy schools in America. Meanwhile, many poor schools cannot serve all
their low-performing children. In fact, a third of the children in the highest-poverty
schools who score in the bottom third on reading tests do not receive Chapter 1
services. C
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The gap in reading achievement between high- and low-poverty

schools widens from the early elementary grades into

high school

Percentile

Exhibit 2.
80%

40% |- -
20% |- -
0%

{0-19% Poor]

(76-100% Poor}

Source: Prospects (Abt Assqciates, 1993).



Under our proposal, resources would be redirected to where needs are greatest and in
amounts sufficient to make a difference. For cxample:

>

Tite I dollars would be better targeted through a revision of the allocation formula to
deliver more dollars to the neediest students in the neediest schools in the neediest
districts. Fifty percent of the funds (compared with the current 10 percent) would be
allocated through revised concentration grants to districts with a poverty rate above 18
percent or that enroll more than 6,500 poor children. A 2 percent "absorption
provision" would also direct more funds to counties at or above the national poverty
average. At the proposed 1995 authorization level, this would move approximately
$500 million to counties in the highest poverty quartile. The poorest counties would
receive a 15 percent increase in Title I funds, while the lowest poverty counties would
lose 34 percent of their funds (Exhibit 3).

The counties in the highest poverty quartile, which have 45 percent of the nation’s
poor school-age children, would see their share of total Title I funds rise from 43
percent to 50 percent. Poor urban and rural counties would both benefit.

Our proposal for the Migrant Education Program (MEP) would target services to the
most mobile children to help ensure that those children receive adequate services
through MEP and in coordination with other federal efforts. The population counted
for funding purposes and eligible for services would, for the most part, be limited.to
children who have moved within the previous two years.

The transformed Eisenhower program would require that 80 percent of local funds go
to support professional development of teachers and other staff at individual schools
to encourage more in-depth and sustained staff development in areas where the needs
are greatest.

Safe and Drug-Free Schools and Communities funds would be better directed toward
areas most affected by drugs and violence. Half of the monies, allocated by formula

‘to states and their LEAs, would be allocated on the basis of the Title I distribution of

funds. States would also designate a limited number of high-need districts to receive
30 percent of local grant funds. This would concentrate resources on places hardest
hit by violence and drugs.

In the Inexpensive Book Distribution Program, priority would be given to projects

serving children with special needs by phasmg out funding of projects that do not
serve such children.
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Exhibit 3.

The proposed improvements in targeting would resuit in the
highest-poverty counties receiving a 15 percent increase in -
Chapter 1 funding, while the lowest-poverty counties would

lose 34 percent of their Chapter 1 funds.

Percent Change
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-20%
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! |

-40% ‘ ‘ ‘
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County Poverty Quartiles

Source: Office of Policy and Planning




Other programs and provisions would prombte greater fairness in enabling all students to
benefit from enriching and challenging curriculum and instruction: For example:

>

A reauthorized Magnet School program would assist desegregation efforts by
promoting the development of new magnet schools and programs. It would support
programs that encourage greater interaction between students participating in the
magnet program and other students at the schools and that serve a wide range of
students. .

A reauthorized Women’s Educational Equity Act program would support strategies at
the local levei that enhance equal educational access for women and girls and
encourage their participation in math, science, and other fields in which females have
historically been under-represented.

A new authority would allow for the provision of technical assistance to states and
local communities working toward more equitable allocation of resources.
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For 20 years, says-Robert L. Wood
500 Sr., be had been observing the

" phenomenon but not really seeing it.

“People, including me, would check
out the successful social programs—
I'm talking about the neighborhood-
based healers who manage to tumn
people around-—and we woqld report
on such things as size, funding, lead-
ership, technique.

m recently has it crystalized for
me that the one thing virtually all these
programs bad in common was 2 leat{er
with a stroag element of spuugahtyt. .

" Woodson, founder and p;emden
the National Center for Nesghborhqod
Enterpeige, still isn't sure where to go
with his insight. He gets nervous over
the idea of government fundmg‘reh-
gion, and he fears that some private
funders might be seduced into back-
ing programs that, though run kgff
religious people, have no chance

producing results, .

“I'm not saying the spiritually based
programs always work, only that the

i

i
t
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: e Power of Spirituality

h%umm‘thc: bcbmm .it-—or
¢ '3 .
y;,umm“n-qmlwm:-
' “Several years when | was work-
mmm@&@lm*’we
mmm%amﬂc{ﬁﬂpﬁ
with gangs, | kept trying to figure out
how she could compete so successhully
ment or private, that were able to offer
jobs and other benefits,” he said. -
“Then I started asking the lods

themseives. Il never forget this one:

youngster, a reformed gang leader,
who told me ‘Sister Fatah taught me

‘the meaming of life.” :

“When ] asked lum what he was

talking about, he told me: *She set an
examgle by the kind of life she fed.
She was always available for me—for
family funerals, when my mothc'r was
sick, on a Friday night at 10 o’clock
when [ was feeling frustrated. 1 put
her through some things, but you
know even when [ rejected her she

t
bght came on.* - B
It that light that intrigues Wood:
son, Hefnsseenitcomcm&:.ﬁ:e;
drug-ridden  neighbarhoods of De--
troit, where the Rev. Lee Earl does
his rescue work. He has seen'it in the
eyes of the young Cleveland fathers
who, thanks to the influence of
Charles Ballard, have 2saumed re-
spansibility for thewr out-of-wedlock
children, often marrying the mothers
of those children. He acknowledges
that programs designed to debiver
specific services can veork without
regard to the deeper motivations of ¢
the service providers. His mterest is
in the community-based workers who
@an trigger the life-changing expert
ence—the light that comes on. Z
“The thing I'm talking about may or
may not be specifically rebgions,”

Woodson says. It can happen with

people who don't even Bo to church,:
But it’s spiritual, and the people who -
are touched by it know it. [ should
have known it, too, but it took me a
long time to see it. Yoy see I was
trained as a social workeér, and part of -
our training is professional separa-
tion~—don’t get emotionally invojved.
You must always remain in charge.
That seems to be the essence of the
professional relauonship.” L
But not for the spiritual ones. Wood.
son remembess asking Carl Hardrick, .
wbousedtobelcwwnas‘memyomf

the ghetto™ in Hartford, Conn., what he” .

got out of his work with young peaple;
Hardrick recalled the time when, fis -
own brother was brutally besten in 3.
gang assault that left him paralyzed for
life. He exphained the situation to the
young men he'd been working with,
armed “himself, and was about to go
fooking for the attackers.

Then, according to Woodson, this
kid who had been 3 gang leader spoke

~7up. “If what you've been teaching us

doean’t mean anything, I'll get a gun
and come with you,” he said. “If i
does, let's call the police.” .

That's spiritual, says Woodson, and”

it's  profoundly effective, But jt
doesn’t get mentioned in the surveys
and evaluations and requests for fund. .
ing. There are no blanks on the forms .
for spirituality—only for technique
and resources and credentials, And..
what the forms don't provide for 13,
isrm a3 insignificant, even by,
those who know better, - L

What are the implications of Wood-
son’s insight for social service pro-
grams? “I'm not sure | know yet," be
admits. “1 do know that the hunger I
sense in America is not a hunger for ,
things but a search for meamng. We |
don't yet have the scales 10 weigh the.
ability some people have to supply.
meaning—to provide the Spiritual el-
ement I'm talking about,

“l don’t know how the details might
work themseives out, but [ know it
makes as much sense to empower
those who have the spintual where-
withal o turn lives around as to .
empower those whose only gualifica- .
tion 1s credentials ~
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Commitment for the ‘90s

The National Association of State Directors SChDOls will provide learning that is never
of Special Education (NASDSE) is committed ending, including: 1 %
to facilitate the achievement of the follovm\g *  Community volunteer pmgmma .
by the Year 2000; ‘ « Life-long learning options Si)wqg

§ *»  Cross-generational Ieammg R Veg
S environments “UD
ISP that make education a life-long expetiance

The nee of gﬁ children are identified and
met without reference to assigned labels or
categories of severily of disability; ol for ALL leamners. o
IN{/ Bchools will provide multi-agency community-
based services, including:

*  Counseling

Schools will provide family-focused, one-stop
support that includes multi-agency
mponsnblhty for:

Information, referral and follow-up n g
systems e . .
¢ Comprehensive health-care, child ofthat the flearx;:xﬁ ;anvxmnment will be a
care and intervention services safe place for eaners. :
fgﬁ:ﬁiﬁf chool learning > 9| Federal, stale and local govemments provide
support ALL infants, toddlers, young ”&f adequate funding to meet the needs of ALL
children and their families students.

Schools will provide comprehensive - ‘ .y
preparation for adult life which includes: Mission ‘ o
. phemship and menrship programs " NASDSE operates for the puipose of
" alare oueonesmsea T " providing services 10 staté agencies .
, »  Educational attendance options, e.g. " ta facilitatd their efforts o mavimize ;.
Work_  unlimited educational leave ed“"““‘”’“i outcomes. for znd'mduats-
10 prepare ALL students for existing and - | with disabilitics.
potential post-secondary options.

Schools will treat diversity as a strength by

{ncluding: :
* Parents as ful] partners in the : '
education of their children M 2e0)
*  Mastery learning in outcomes-based éa,m P
curricula '

*  Full range of technology support ©S &\
s0 that instruction is adapted to the natural

variability of ALL learners.
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Association Qbjectives.

All NASDSE activities relate 10 the

following objectives:

To expand the capabilities of state education
agencies 1o assure successful adult ontcomes
for individuals with disabilities, -

To provide cffective leadership in the
development of national policy related to
services which produce those successful
outcomes.

To be the best nationa] source of
information regarding education for
individuals with disabillties.

To create and maintain a productive and
supportive work cnvironment for NASDSE
staff through an organizational plan
designed to meet NASDSE priorities,

To become financially stable and develop
resources gufficient to provide essential
services to the membership and to achieve
our mission and gosls,

For moré.information:

S Naﬁ}}iu‘!fdﬂociqﬂon' af .
State Directors of Speciat Education
1800 Diagonal Road, Suite 320

. Alexandria; VA ;22314
Telephone:. (703) 519-3800
7DD (763) 519-7008
FAX: (703) $19.3808.
SpeciaiNet: NASDSE:

FAX NO. 6824313
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UNITED STATES DEPARTMENT OF EDUCATION
OFFICE OF BPECIAL EDOUCATION AND REHARILITATIVE SERVICES

November 10, 1993

‘Note to Patrick Lester

-

“This is to follow up on your conversation with Tom Hehir regarding

Ma. Raseoa's gpeech at the conference of the National Association

of State Directors of 8pecial Education in Little Rock. The group
will be very interested in hearing ﬁrom Mg. Rascoe, both from the
parspactive of a parent of a child with a disability as well as the

‘head of the Domestic Policy Council., I have included a few bullets

regarding the major issues in the Qffice of Special Education

‘Programs that would ccomplement the remarks of Judy Heumann and Tom

Hehir.

Inclusion

o This Administration believes that persons with disabilitles
should be full participants in all aspects of community life
consistent with the Americans with Disabilities Act. The
Individuals with Disabilities Education Ac¢t has a strong
preference for educating children with dlsabllltlES in regular
clasees with appropriate support services.

o The 0ffice of Special Education and Rehabilitative Services
will be providing leadsrship to ensure that children with
disabilities are educated in raegular classes, in the school
they would attend if not disabled, and a8 close to home as
possible, unlesz the child's IEP raquires anothsr arrangement.

IDEA;Eeauthoriza;ionl

o The Individuals with Disabilities Education Act is a good law,
one that Administration strongly supports. During the
reauthorization we will be locking at ways to make the law
work better.

o Since its implementation we have =een enormous progress in
ensuring that all students with disabilities are identified
and have individual education plans. But now, as education
reform is taking place in 38tates and lecal communities, it is
critical that the education of students disabilities be an

400 MARYLAND AVE., 5.W. WASHINGTON, D.C. 30202

Qur mission {5 Io enswe equal access o education and to promote educational excellence throughout the Nation.

ooz
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integral part ol those efforts.

We will be looking for ways to link IDEA with Goals 2000 and
the Elementary and Secondary Education Act reauthorization to
promote a unified education system. Our goal is to achieve
better cutcomes for students with disabilities.

‘Compliance Monitoring

o

The Department has a responsibility to monitor States for
compliance with IDEA. The Office of Special Education
Programs is considering ways to improve its monitoring system
to correct some of the longstanding implementation problems.

OSEP i= 2lso thinking about how its technical as=iatance
grantees can be linked with States to provide assistance in
the areas of identified deficiencies.

Pleage let me_know if I vou would like additional information or I
can be of assistance in any way. I can be reached at 205-5507.

Patty Guard gzza ﬁqumiu
or,

Deputy Direc OBEP

Boos
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CLINTON EDUCATION AGENDA:
Goals, Standards, Comprehensive Local Reform, Parents and Results

Let’s Get Serious About Children and Education ... Our Future
'®  Help all students across America achieve higher standards ... “strerch” their leaming to the maximum.
®  Retmvigorate schools and colleges to provide improved opporiunities for our students 1o achieve these higher
; standards ... get results.
'®  Enlist parents, educators, citizens, neighbors and business in building a learning ethic ... a nation of
learners.
. W‘th your help, the Clinton education legislative agenda will begin to move us from "A Narion At Risk* to
"A Natlon On The Move® ... to make American educatlon great again.

‘GOALS 2000: ENUCATE AMERICA ACT
4 Eswblishes, for the first time in American history, challenging voluntary world-class academic and
occupational skill standards, and makes the National Education Goals an official focus for the Year 2000,
¢ Within framework of goals and challenging standards, siates and local communities will design their own
comprehensive initiatives with the help of grant monies - systermc reform strategies.
# The U.S. Department of Education will act as a convener, facilitator, disseminator of promising practices,
and will monitor progress, not minutia, cutting unnecessary regulations. '

SCHOOL-TO-WORK OPPORTUNITIES ACT (with Department of Labor)
¢ Incorporates work-based learning and workplace mentoring,

¢ Includes school-based learning and a program of study that meets challenging academic standards developed
under GOALS 2000.

4+ Provides connecting activities that are essential to matching students with employers and work.

REINVENTING THE $10 BILLION FEDERAL ME‘SWT IN K-12 REMEDIAL EDUCATION INTO

A NEW "IMPROVING AMERICA’S SCHOOLS ACT"

High standards for all children, including children in poverty.

A focus on teaching and learning instead of paperwork.

Flexibility to stimulate local school reform, coupled with rcsponmbllxty for student performance for all
students.

Better linkages between schools and parents and the community. ‘

Resources targeted to where needs are greatest and in amounts sufficient to make a difference.

P> S e

MORE ACCESS FOR QUALIFIED STUDENTS TO POSTSECONDARY EDUCATION

¢ Providing National Service for students to solve community problems and to repay part of their loans.
¢ Pay off the Pell grant shortfall -- the basic college aid lifeline for low income students to goto college.
4 Streamlining the costly and complicated student loan program (dlrect lending).

OTHER IMPORTANT COMPLEMENTARY INITIATIVES

Health care reform and work with Health and Human Services.

Early childhood development and education (Headstart, WIC, immunization).

Safe Schools Act and work with the U.S. Justice Department on violence prevention.
Extended leammg time in housing projects and work with Housing and Urban Development.
Education as a piece of empowerment zones and the enterpnse community initiatives.

oGO

Call 1-800-USA-LEARN To Ger Your School Ard Community Involved.


http:world-ola.ss

THE NATIONAL EDUCATION GOALS PROCESS

All children in America will start school ready to
learn. :

The high school graduétion rate will increase to at
least 90 percent.

American students will leave grades four, eight, and
twelve having demonstrated competency in challenging:
subject matter, incuding English mathematics, science,
history, and geography:; and every school in America
will ensure that all students learn to use their minds
well, so they may be prepared for responsible
citizenship, further learning, and productive
employment in our modern economy.

U.S5. students will be first in the world in science and
mathematics achievement.

"Every adult in America will be free of drugs and
violence and will offer a disciplined environment
conductive to learning.
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430 - 5:08 pam.

9:00 - 5:08 pan.

9:00 - 5:00 pan.

508 - 5:00 pau.

1:00 - 5:08 pan,

9:30 p.m. to Midnight NASDSE Hospliaiity Sulte

Fridag — aov. 12 )
NASDSE Board Mesting
Dayle Rogers Room

Saturdayg - tov 13

NASDSE Bsard Meelng
Dorle Rogers Room
New Directocs’ Mecting
Leadders: Jeffrey Osowski, N.J. SEA
Fred Smakwski, CO SEA
Smokey Danis, NASUSE
=Lalforpe Rovi
Cooperailve Actkes Seminar
“Topie: Assistive Teshnology
-LaSalls Roow
Reglstration « 2alcony Aren

-

%00 - 5:00 p.m.

900-11:1S am,

9:00 - 11:15 am,

£1:15-11:30a.m.
22:30 - 12:45 p.n.

12:45-1: 00 p.m.
L0~ 2:3 pan,

L30-2:30 p.a.

230 -2:45p.m.
245 - 5:30 p.m.

§:30 - 7:38 pam.

8:00 pan. - Mideight NASDSE Hospitallly Selte

Sunday
Registration Open -
Balcowy Ares B
Acaden y snd Orlentatlon to
NASDSE for New State Directors
of Eduration

«Chair « Jubn Heskett
Mederator - Mastha Fidds, NASDSE

~Arkamvar Ternis Holl of Fome

Past Presidents’ Councll Meeting
«Chalr - Tom Gillung, €T, EA
“Mudesadsr « Smokey Daviy, NASDSE

~LeSelle Roow

Break

Lamchoon for NASOSE Board,

NASUSK stafT, Arkansas stafl, .

Past Frestdents, & NASDSE

1934-8S Board

Lollorpe Roem

Break

First Genreral Session

“Welcome

*Inteoductions

~Solon A

Eeynote Speaker

*Cardl Rasco, Assistant to he

Presiteat for Domestic Policy

-Salom A

Break

Second General Session

Annual Business Meeting

*President opems

*Roll Call of Siates

MASDSE Honor Roll

*Review and Approval of 1992

Mimges

*Figcal Report

o rmmittee Repots

*Presentation shle of Oificers

-Seion A

EstiMts Open

~Gorermor's Hall §,

Statehome Canvenbion Cenler

Nov mf\

-
7:18 . 34S a0

730 - 8:30 2.8

8:08 - 5:00 p.ts.
8:00 - 900 a.m.

9:00 - 9:45 5.m.

9:45 - 19:08 am.
19:08-12:15

12:39 - 2:00 p.m.

200-2:30p.o.
230-245p.m.

245 -4:00p.m.
400 - 5:00 p.m.
500 - 600 paa,

Z00-9:00 p.m.

\.

Maonday
Cootdnental BreakFast
~frrverme's HaeB X
NASDSE 1n the States: Sharing
Prowlshhp Practices
“Exrly Intesvertion - foand Reom
' Paslitatos: Kay Land, AZ SEA
*SMHRCHY -Mifler Rm
Facilisatlor: Johe Heskett, MO SEA
~Sevarely Emofiomily Distmbed &
Troubling Behaviors -Oxage Room
Facilitator: Paul Ash, IN SEA
Adambtoring - Pope Room
Fanilitato: Deboeah Barnen, SDSEA
sPersamiel Prepamitisn - Caddo Room
Faciliaton - Dr. Pylis Kelly
Kanzay Sizxee Doacd of Edumtion
Reglistration Desk Open
-Balceny Ares
Networking and Open Exkibits
“Gavermos's Hall 1
Third Generul Sesslon
Keynote Syeaker - Judish Hevmana
Assistant Secretaay
Offke of Spedal Education and
Rebabiltative Services - Salox 4
Break
Fourth General Session
Reavthnrkaton Hearlng
“Members present testinony on
refonm & reanthoriztion of IDEA.
Moderator: Myma Mandlawitz,
MASDSE - Salon A
Lancheon - Sdon C
Dynamic Digits, AX School for
the Deal’
Presectation of Awards
Break
Ffth Genernl Session
Small Grovps - Convene To
Discuss Reauthorization Issaes
Group A -Pope Room
sCroup B - Miltlr Boom
“Cyoup C - kard Raom
«Growp D - Ladfs Room
»Grovp B - LaSeile Room
CGroap F - Lallerpe Reom
Break .
Smal Groxps Repoit Ont-Saloa A
Networking & Visit Exhitits
Governor's Hall §

" President’s Reeeption

ANMd Statek cure, Sapreme Cowrt Ry e

No i -\
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Y00 - 9:00 o m.

7:30-9:30am.

840 - Noan
930 - 18:060 a.m.
1008 - 11:50 a.m.

11:50 - Noan
12:00 - 2:08 p.an.

2:00 - 2:30 pm.
230 - 3:30 p.m.

330 -345p.m.
348 - 5:00 p.ow.

2:45-4:36
4.36-5:00

5:00 - 6:00 p.m.

2:00 - 130 p.m.

-

| 10:45p0. - MBAmIgh

Tuesday — Nov 1@ )

Breakiast Biffet

~Eulton Room -~ Convention Ceater
RRCs Canvene Thelr Regions
eNurtheast RRC-8Mer Room

sMid South FRC-fzmd Roow

«Sauth Attantic RRC-Pope Roosx
«Great Likes RRC LaSall Reom
sMountais Flins RRC Laflzrpe Room
“Western RRC - Arkemar Temniy Bolf
of Fane

Registration Desk Open

Belony Area

Break

Sixth General Session
Coordination of National Assistance
sResouree Roundiables - Selow 4
Break

Lunctreos - Safgn €

=Keynote Speaker - Dr. Thooses
Hehir, Dirextor, Office of Speckal
Education Programs
*Recogulion of State Directors
sSisging Fimgers « Arkansus Schaol
Sor tha Deaf

Break

Spmll Groups -

Discoss SEA techrical assistance
neads & strategies for coordination
*Gronp A - Miller Roomn

woup B - feand Rosse

wGroap C - Pops Room

“Group D - Lesaie Roon

«Gmup E - Lelirpe Rown

vGoup F - Adbansur Tennis 2 o) of Fawe
Break

Seventh General Session - Salon A
Amnual Business Meeitng (cont)

» Small groups report out

» Besiness Meeting - Ekectivnof

. Officers

Open Exhifbits & Networking
Governar’s HaB T

Arkamsas Night -Slent Auction
-Riverfront Fork

NASDSE Hocpitality Sukte

7:15 - B: 3 amn.
7:30 - 8:45 ..

B:48 - 3:00 a.m,
%09 - 11:30 an.
=00 -%:15am.

$:J5-11:38 an:

11530 em.

Wednesday AoOV-(7

Continental Breakfast - Bakony Arear

 NASDSE asd the World

*Mokecator: Judy $Smith-Daris
Asstio Tuning, Yirginia SEA
Jomn Jorden, Georgia SEA
Break
Eighth Geneml Session - Salow 4
Al Business Mecting (eont)
Ingalaiion of 1993/94 Board of
Dlredors - Passlng of the Gavel
Sieve Kakic -Past President
'Leading and Wanaging for
Performance™ Partmerskips Are
Critieal What [ { Do?

Adlownne:lv

NASDSE

1993 ANNUAL MEETING

LITTLE ROCK,
ARKANSAS

\\

saciczti?n of |
e

irectors of
pecial

ducation

1993 Annual Mesting
November 14 - 17, 1993
' ExgelsiorHotel

Little Rock, Arkgnsas
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TO: Carol
FROM: RoOz
DATE: 11/12/93
RE: Photo for U.S. News
"I have arranged for Charlie Archanbalt to contact you while in
Little Rock. He has numbers for the hotel (where he too will

probably stay), Hunan's restaurant, and your SKYPAGE.

He has been told that the best time for this photo op is Saturday
during the dinner party or Sunday after the speech.
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.On September 22, 1993, President Clinton unveiled his heaith care reform plan to a Joint Session

‘of Congress and to the American people. In a powerfully moving speech, he spoke of bringing security to
" all Americans—including the 37 million currently uninsured who live in fear of illness.

The American people in general, and ASHA members in particular, should regard the Clinton plan as a
first draft. Details and ciarifications will be hammered out with Congress in the months to come.

ASHA worked energetically, particularly over this past year, to ensure that people with communication
disorders would have access to the qualily services they need, and also that the autonomy of the audiclogy

- and speech-language pathology professions would be recognized.

The Clinton health care reform plan takes positive steps in this dfrect:on F;rst and foremosz‘ the pfan

..brings into-the health care system the 37 million currently uninisured Amencans Thaf mearis there will be-a’

whole new populahan who will be ehg:b/e to receive our services for the first t:me Second, the plan calls for

. "routing ear examinations.” if that can be clanf/ed to s:gmfy “routine heanng evaluatfons ’ :t wou/d be a.

a

genume advance in hearing. health care.
. ASHA did, however, have.some concerns ab0ut the p/a

‘

m'/ts present form Wfth/n a week ASHA

_ President O’'Toole wrote to Ira Magaziner, senior advisor to. the_' President, and'to Mike Lux, special aSSIstant’ e

S, fo//ow5'

to the Presrdent for public liaison, expressmg those concern The te tof the Iett ri
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